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Welcome Letter from the College Board

Dear AP® Teacher:

Whether you are a new AP teacher, using this AP Teacher’s Guide to assist in developing a syllabus for the
first AP course you will ever teach, or an experienced AP teacher simply wanting to compare the teaching
strategies you use with those employed by other expert AP teachers, we are confident you will find this
resource valuable. We urge you to make good use of the ideas, advice, classroom strategies, and sample
syllabi contained in this Teacher’s Guide.

You deserve tremendous credit for all that you do to fortify students for college success. The nurturing
environment in which you help your students master a college-level curriculum—a much better
atmosphere for one’s first exposure to college-level expectations than the often large classes in which many
tirst-year college courses are taught—seems to translate directly into lasting benefits as students head

off to college. An array of research studies, from the classic 1999 U.S. Department of Education study
Answers in the Tool Box to new research from the University of Texas and the University of California,
demonstrate that when students enter high school with equivalent academic abilities and socioeconomic
status, those who develop the content knowledge to demonstrate college-level mastery of an AP Exam (a
grade of 3 or higher) have much higher rates of college completion and have higher grades in college. The
2005 National Center for Educational Accountability (NCEA) study shows that students who take AP
courses have much higher college graduation rates than students with the same academic abilities who do
not have that valuable AP experience in high school. Furthermore, a Trends in International Mathematics
and Science Study (TIMSS, formerly known as the Third International Mathematics and Science Study)
found that even AP Calculus students who score a 1 on the AP Exam are significantly outperforming other
advanced mathematics students in the United States, and they compare favorably to students from the
top-performing nations in an international assessment of mathematics achievement. (Visit AP Central® at
http://apcentral.collegeboard.com for details about these and other AP-related studies.)

For these reasons, the AP teacher plays a significant role in a student’s academic journey. Your AP
classroom may be the only taste of college rigor your students will have before they enter higher education.
It is important to note that such benefits cannot be demonstrated among AP courses that are AP courses in
name only, rather than in quality of content. For AP courses to meaningfully prepare students for college
success, courses must meet standards that enable students to replicate the content of the comparable college
class. Using this AP Teacher’s Guide is one of the keys to ensuring that your AP course is as good as

(or even better than) the course the student would otherwise be taking in college. While the AP Program
does not mandate the use of any one syllabus or textbook and emphasizes that AP teachers should be
granted the creativity and flexibility to develop their own curriculum, it is beneficial for AP teachers to
compare their syllabi not just to the course outline in the official AP Course Description and in chapter 3
of this guide, but also to the syllabi presented on AP Central, to ensure that each course labeled AP meets
the standards of a college-level course. Visit AP Central at apcentral.collegeboard.com for details about

the AP Course Audit, course-specific Curricular Requirements, and how to submit your syllabus for AP
Course Audit authorization.

As the Advanced Placement Program® continues to experience tremendous growth in the twenty-first
century, it is heartening to see that in every U.S. state and the District of Columbia, a growing proportion
of high school graduates have earned at least one grade of 3 or higher on an AP Exam. In some states,
between 18 and 21 percent of graduating seniors have accomplished this goal. The incredible efforts of
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AP teachers are paying off, producing ever greater numbers of college-bound seniors who are prepared
to succeed in college. Please accept my admiration and congratulations for all that you are doing and
achieving.

Sincerely,
— )V aecia j W Moge

Marcia Wilbur
Executive Director, Curriculum and Content Development
Advanced Placement Program

vi



Equity and Access

In the following section, the College Board describes its commitment to achieving equity in the
AP Program.

Why are equitable preparation and inclusion important?

Currently, 40 percent of students entering four-year colleges and universities and 63 percent of students at
two-year institutions require some remedial education. This is a significant concern because a student is
less likely to obtain a bachelor’s degree if he or she has taken one or more remedial courses.'

Nationwide, secondary school educators are increasingly committed not just to helping students
complete high school but also to helping them develop the habits of mind necessary for managing the
rigors of college. As Educational Leadership reported in 2004:

The dramatic changes taking place in the U.S. economy jeopardize the economic future of students
who leave high school without the problem-solving and communication skills essential to success
in postsecondary education and in the growing number of high-paying jobs in the economy. To
back away from education reforms that help all students master these skills is to give up on the
commitment to equal opportunity for all.?

Numerous research studies have shown that engaging a student in a rigorous high school curriculum
such as is found in AP courses is one of the best ways that educators can help that student persist and
complete a bachelor’s degree.’” However, while 57 percent of the class of 2004 in U.S. public high schools
enrolled in higher education in fall 2004, only 13 percent had been boosted by a successful AP experience
in high school.* Although AP courses are not the only examples of rigorous curricula, there is still a
significant gap between students with college aspirations and students with adequate high school
preparation to fulfill those aspirations.

Strong correlations exist between AP success and college success.” Educators attest that this is partly
because AP enables students to receive a taste of college while still in an environment that provides more
support and resources for students than do typical college courses. Effective AP teachers work closely
with their students, giving them the opportunity to reason, analyze, and understand for themselves. As a
result, AP students frequently find themselves developing new confidence in their academic abilities and
discovering their previously unknown capacities for college studies and academic success.

1. Andrea Venezia, Michael W. Kirst, and Anthony L. Antonio, Betraying the College Dream: How Disconnected K—12 and Postsecondary
Education Systems Undermine Student Aspirations (Palo Alto, Calif.: The Bridge Project, 2003): 8.

2. Frank Levy and Richard J. Murnane, “Education and the Changing Job Market.” Educational Leadership 62(2) (October 2004): 83.

3. In addition to studies from University of California—Berkeley and the National Center for Educational Accountability (2005), see the
classic study on the subject of rigor and college persistence: Clifford Adelman, Answers in the Tool Box: Academic Intensity, Attendance
Patterns, and Bachelor's Degree Attainment (Washington, D.C.: U.S. Department of Education, 1999).

4. Advanced Placement Report to the Nation (New York: College Board, 2005).

5. Wayne Camara, “College Persistence, Graduation, and Remediation,” College Board Research Notes (RN-19) (New York: College Board,
2003).
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Which students should be encouraged to register
for AP courses?

Any student willing and ready to do the work should be considered for an AP course. The College Board
actively endorses the principles set forth in the following Equity Policy Statement and encourages schools to
support this policy.

The College Board and the Advanced Placement Program encourage teachers, AP Coordinators,

and school administrators to make equitable access a guiding principle for their AP programs. The
College Board is committed to the principle that all students deserve an opportunity to participate in
rigorous and academically challenging courses and programs. All students who are willing to accept
the challenge of a rigorous academic curriculum should be considered for admission to AP courses.
The Board encourages the elimination of barriers that restrict access to AP courses for students from
ethnic, racial, and socioeconomic groups that have been traditionally underrepresented in the AP
Program. Schools should make every effort to ensure that their AP classes reflect the diversity of their
student population.

The fundamental objective that schools should strive to accomplish is to create a stimulating AP
program that academically challenges students and has the same ethnic, gender, and socioeconomic
demographics as the overall student population in the school. African American and Native American
students are severely underrepresented in AP classrooms nationwide; Latino student participation has
increased tremendously, but in many AP courses Latino students remain underrepresented. To prevent a
willing, motivated student from having the opportunity to engage in AP courses is to deny that student the
possibility of a better future.

Knowing what we know about the impact a rigorous curriculum can have on a student’s future, it is
not enough for us simply to leave it to motivated students to seek out these courses. Instead, we must reach
out to students and encourage them to take on this challenge. With this in mind, there are two factors to
consider when counseling a student regarding an AP opportunity:

1. Student motivation

Many potentially successful AP students would never enroll if the decision were left to their own initiative.
They may not have peers who value rigorous academics, or they may have had prior academic experiences
that damaged their confidence or belief in their college potential. They may simply lack an understanding
of the benefits that such courses can offer them. Accordingly, it is essential that we not gauge a student’s
motivation to take AP until that student has had the opportunity to understand the advantages—not just
the challenges—of such course work.

Educators committed to equity provide all of a school’s students with an understanding of the benefits
of rigorous curricula. Such educators conduct student assemblies and/or presentations to parents that clearly
describe the advantages of taking an AP course and outline the work expected of students. Perhaps most
important, they have one-on-one conversations with the students in which advantages and expectations
are placed side by side. These educators realize that many students, lacking confidence in their abilities,
will be listening for any indication that they should not take an AP course. Accordingly, such educators,
while frankly describing the amount of homework to be anticipated, also offer words of encouragement and
support, assuring the students that if they are willing to do the work, they are wanted in the course.

The College Board has created a free online tool, AP Potential™, to help educators reach out to
students who previously might not have been considered for participation in an AP course. Drawing
upon data based on correlations between student performance on specific sections of the PSAT/NMSQT®
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and performance on specific AP Exams, AP Potential generates rosters of students at your school who
have a strong likelihood of success in a particular AP course. Schools nationwide have successfully
enrolled many more students in AP than ever before by using these rosters to help students (and their
parents) see themselves as having potential to succeed in college-level studies. For more information, visit
http://appotential.collegeboard.com.

Actively recruiting students for AP and sustaining enrollment can also be enhanced by offering
incentives for both students and teachers. While the College Board does not formally endorse any one
incentive for boosting AP participation, we encourage school administrators to develop policies that will
best serve an overarching goal to expand participation and improve performance in AP courses. When
such incentives are implemented, educators should ensure that quality verification measures such as the AP
Exam are embedded in the program so that courses are rigorous enough to merit the added benefits.

Many schools offer the following incentives for students who enroll in AP:

e Extra weighting of AP course grades when determining class rank

e Full or partial payment of AP Exam fees

® On-site exam administration
Additionally, some schools offer the following incentives for teachers to reward them for their efforts to
include and support traditionally underserved students:

e Extra preparation periods

® Reduced class size

® Reduced duty periods

¢ Additional classroom funds

® Extra salary

2. Student preparation

Because AP courses should be the equivalent of courses taught in colleges and universities, it is important
that a student be prepared for such rigor. The types of preparation a student should have before entering
an AP course vary from course to course and are described in the official AP Course Description book for
each subject (available as a free download at apcentral.collegeboard.com).

Unfortunately, many schools have developed a set of gatekeeping or screening requirements that go far
beyond what is appropriate to ensure that an individual student has had sufficient preparation to succeed
in an AP course. Schools should make every effort to eliminate the gatekeeping process for AP enrollment.
Because research has not been able to establish meaningful correlations between gatekeeping devices and
actual success on an AP Exam, the College Board strongly discourages the use of the following factors as
thresholds or requirements for admission to an AP course:

® Grade point average
® Grade in a required prerequisite course

® Recommendation from a teacher

® AP teacher’s discretion

ix
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e Standardized test scores

® Course-specific entrance exam or essay
Additionally, schools should be wary of the following concerns regarding the misuse of AP:

® Creating “Pre-AP courses” to establish a limited, exclusive track for access to AP

® Rushing to install AP courses without simultaneously implementing a plan to prepare students and
teachers in lower grades for the rigor of the program

How can I ensure that I am not watering down the quality
of my course as I admit more students?

Students in AP courses should take the AP Exam, which provides an external verification of the extent

to which college-level mastery of an AP course is taking place. While it is likely that the percentage

of students who receive a grade of 3 or higher may dip as more students take the exam, that is not an
indication that the quality of a course is being watered down. Instead of looking at percentages, educators
should be looking at raw numbers, since each number represents an individual student. If the raw number
of students receiving a grade of 3 or higher on the AP Exam is not decreasing as more students take the
exam, there is no indication that the quality of learning in your course has decreased as more students
have enrolled.

What are schools doing to expand access and improve
AP performance?

Districts and schools that successfully improve both participation and performance in AP have
implemented a multipronged approach to expanding an AP program. These schools offer AP as capstone
courses, providing professional development for AP teachers and additional incentives and support for
the teachers and students participating at this top level of the curriculum. The high standards of the AP
courses are used as anchors that influence the 6-12 curriculum from the “top down.” Simultaneously,
these educators are investing in the training of teachers in the pre-AP years and are building a vertically
articulated, sequential curriculum from middle school to high school that culminates in AP courses—a
broad pipeline that prepares students step-by-step for the rigors of AP so that they will have a fair shot at
success in an AP course once they reach that stage. An effective and demanding AP program necessitates
cooperation and communication between high schools and middle schools. Effective teaming among
members of all educational levels ensures rigorous standards for students across years and provides them
with the skills needed to succeed in AP. For more information about Pre-AP® professional development,
including workshops designed to facilitate the creation of AP Vertical Teams® of middle school and high
school teachers, visit AP Central.

Advanced Placement Program
The College Board



Participating in the AP® Course Audit

Overview

The AP Course Audit is a collaborative effort among secondary schools, colleges and universities, and the
College Board. For their part, schools deliver college-level instruction to students and complete and return
AP Course Audit materials. Colleges and universities work with the College Board to define elements
common to college courses in each AP subject, help develop materials to support AP teaching, and receive
a roster of schools and their authorized AP courses. The College Board fosters dialogue about the AP
Course Audit requirements and recommendations, and reviews syllabi.

Schools wishing to label a course “AP” on student transcripts must complete and return the subject-
specific AP Course Audit form, along with the course syllabus, for each teacher of their AP courses.
Approximately two months after submitting AP Course Audit materials, schools will receive a legal
agreement authorizing the use of the “AP” trademark on qualifying courses. Colleges and universities will
receive a roster of schools listing the courses authorized to use the “AP” trademark at each school.

Purpose

College Board member schools at both the secondary and college levels requested an annual AP Course
Audit in order to provide teachers and administrators with clear guidelines on curricular and resource
requirements that must be in place for AP courses and to help colleges and universities better interpret
secondary school courses marked “AP” on students’ transcripts.

The AP Course Audit form identifies common, essential elements of effective college courses, including
subject matter and classroom resources such as college-level textbooks and laboratory equipment. Schools
and individual teachers will continue to develop their own curricula for AP courses they offer—the AP
Course Audit will simply ask them to indicate inclusion of these elements in their AP syllabi or describe
how their courses nonetheless deliver college-level course content.

AP Exam performance is not factored into the AP Course Audit. A program that audited only those
schools with seemingly unsatisfactory exam performance might cause some schools to limit access to
AP courses and exams. In addition, because AP Exams are taken and exam grades reported after college
admissions decisions are already made, AP course participation has become a relevant factor in the college
admissions process. On the AP Course Audit form, teachers and administrators attest that their course
includes elements commonly taught in effective college courses. Colleges and universities reviewing
students’ transcripts can thus be reasonably assured that courses labeled “AP” provide an appropriate level
and range of college-level course content, along with the classroom resources to best deliver that content.

For More Information

You should discuss the AP Course Audit with your department head and principal. For more information,
including a timeline, frequently asked questions, and downloadable AP Course Audit forms, visit apcentral
.collegeboard.com/courseaudit.
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Preface

It is with great pleasure and satisfaction that we present the AP Spanish Language Teacher’s Guide. In this
millennium, educators face the challenge of providing a new generation of students with the knowledge
and skills they need to be successful in our rapidly changing world. At the same time, it’s important

that young adults expand their minds and hearts to our own and other cultures and contribute to the
continuous opening of our society. At a time when education is the key to accessing not only information
but meaningful and lasting employment, the AP Program in general, and the AP Spanish Language
program in particular, play an important role in educating and preparing students for the future. Through
the efforts of teachers like you, more students than ever will be able to learn Spanish, earn a satisfactory
grade on the AP Exam, and obtain college credit for the AP Spanish Language course. The fact that many
colleges and universities grant recognition to the course is testimony to the breadth of study undertaken by
AP Spanish Language students, who, through their high school curriculum, are introduced to the language
of many voices and cultures.

We hope that this Teacher’s Guide will assist you in preparing your students for success in learning about
the language and the cultures of the Spanish-speaking world. In developing this publication, we were
inspired by the thought of the teachers who will be presenting the material in a course that is perhaps

one of the most rewarding in the secondary school curriculum. Although the guide is targeted to new AP
teachers, it will also benefit the experienced ones, whose effort and dedication have made the AP Program
so successful.

Even though the AP Spanish Language course does not have a mandatory curriculum, there are common
topics that you can approach and successfully teach in a variety of ways. The purpose of this guide is

not to recommend any one way to teach this course but rather to provide you with many alternatives

and resources to ensure that when you need the material or the reference, it will be readily available. As
you teach the course, you will need to be concerned with your students’ Spanish language abilities, their
understanding of scripted and authentic materials, and their ability to use the language in a realistic,
integrated fashion; that is, as they would in real-life situations. Whether their experience with Spanish has
come primarily from the classroom or they are heritage or native speakers, you will have to devote time to
improving their language skills while also conveying basic cultural elements.

In the following chapters you will find all you need to get started in developing your course, including
curriculum information from the AP Spanish Course Description. Chapter 1 includes the objectives of the
AP Spanish Language course, key concepts and skills, and a section titled the “Integration of the Standards
for Foreign Language Learning in the AP Classroom” that makes explicit claims about the close correlation
between the AP Spanish Language Exam and the standards used nationwide. In chapter 2—“Advice for
AP Spanish Language Teachers”—you will find information on how to begin an AP Spanish Language
course, teaching techniques and strategies, and advice on how to integrate language skills. Chapter 3
contains six sample syllabi from AP Spanish teachers all over the United States and two syllabi from
professors teaching the equivalent courses at their universities. These syllabi are rich and diverse, and

you will be able to adapt teaching strategies and activities to your own course. Consult chapter 4 to learn
all about the AP Spanish Language Exam. Chapter 5 is devoted to resources and includes an annotated
bibliography, ideas on how to incorporate technology in the AP classroom, and suggestions on how to
address limited resources.
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This guide is intended as a beginning, not an end. We expect that you will soon venture out on your own
from the many starting points you encounter here. We wish you luck and anticipate the excitement and
pleasure that you and your students will experience as you journey through the rich and varied terrain of
Spanish-speaking cultures.

Laura Zinke

Laura Zinke is an AP Spanish teacher at McClintock High School in Tempe, Arizona. She is also a member of
the AP Spanish Development Committee.

L Gustavo Fares

Gustavo Fares is chair of the Department of Spanish at Lawrence University in Appleton, Wisconsin. He is
also chair of the AP Spanish Development Committee.
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Chapter 1
About AP Spanish Language

Overview: Past, Present, Future

Introduction

What does it mean to know a language? At the beginning of the twenty-first century, this apparently simple
question represents the daily challenge of teachers and students in our schools. The challenge, furthermore,
must be met if we want to educate students and equip them linguistically and culturally to communicate
successfully in a pluralistic world. Teachers of Spanish in the United States especially identify with this
challenge as the country assimilates ever-increasing numbers of heritage speakers and witnesses the growth
of Spanish, which is becoming the second language of this nation (first in terms of numbers of speakers in
some states). The language profession, as a whole, has been changing constantly, from the times when the
grammar-translation approach was the most prevalent method of instruction, to the acceptance today of a
canopy of voices, ideas, and theories. As Terry Ballman asserted in the previous edition of the AP Spanish
Language Teacher’s Guide, “Research in the area of second language acquisition has flourished, and from
this research, powerful suggestions have emerged for improving the learning experience of our students.
Standards for Foreign Language Learning offers us wonderful goals toward which to strive.”

Our Past

In the past, the definition of “to know a language” changed according to the purpose of the study and

the tools used for mastering the topic. The many teaching methods that have been tried throughout

the decades, even the centuries, attests to the dynamic nature of the field of language instruction. The
Grammar-Translation Approach, the Direct Approach, the Reading Approach, the Audiolingual Method,
the Community Language Learning Approach, the Silent Way, the Communicative Approach, Functional-
Notional, Suggestopedia, and the Total Physical Response Method are but a small sample of the main
methods tried in language classrooms. What has become of them? The answer depends on the teacher’s
approach to language instruction and to his or her embrace of a number of techniques from the different
methods. But even in this diverse field, it is possible to state that there has been a major shift from
grammar competence to communicative competence. Sandra Savignon’s work defined communicative
competence and incorporated linguistic and grammatical competence as some of its components.” She
observed that competence is what one knows, but that competence is only observable and assessable
through performance, which is what one does. In the 1980s, Michael Canale and Merrill Swain clarified the

6. Terry L. Ballman, AP Spanish Language Teacher’s Guide (New York: College Entrance Examination Board and Educational Testing
Service, 1998), 1.

7. Sandra Savignon, Toward Communicative Competence: An Experiment in Foreign Language Teaching (Philadelphia: Center for
Curriculum Development, 1972), as cited in Alice Omaggio Hadley, Teaching Language in Context (Boston: Heinle & Heinle, 2001), 4.
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concept of communicative competence and identified within it four components: grammatical competence,
sociolinguistic competence, discourse competence, and strategic competence.®

Their approach has proven very influential on the thinking of those who seek to better understand what
it takes to teach and to learn a language. But the notion of competence is not enough to answer our initial
question of “What does it mean to know a language?”, and the last three decades have seen an emphasis not
so much on competence but on proficiency. Largely defined in the past as structural accuracy, proficiency
has more recently developed as a concept that comprises a whole range of abilities that must be described
and classified to be useful in language teaching and testing. The ACTFL Provisional Proficiency Guidelines,
published in November 1982, were the first attempt to define levels of competence and proficiency by the
academic and teaching community.” As Alice Omaggio Hadley states in Teaching Language in Context,
it was during that decade that a number of events coincided to make the standards possible and useful,
among them “the establishment of the President’s Commission on Foreign Language and International
Studies, the work in communicative syllabus design in Europe, and the beginning of communicative
language teaching movements in the United States.”

The move toward national standards was an early step in the effort to reach consensus on the goals
and standards for language teaching in the United States. The Guidelines defined global levels of language
proficiency, but they did not tie them to a sequence of classroom instruction or to specific contents. In
1983, the report of the National Commission on Excellence in Education was embraced by the teaching
profession, followed by the 1989 Educational Summit of the nation’s governors in Virginia, and by the
Clinton Administration’s project “Goals 2000” in 1994. Together, these initiatives helped establish a
consensus in the educational community as to the basic subjects and standards that American students
needed to master in order to remain competitive in the global economy. Although world languages were
not part of that curriculum, the initiative was seized by a number of professional language associations,
and a process began in 1992 to set the standards for a “core curriculum” in language instruction. The result
of that initiative was the Standards for Foreign Language Learning."

Standards for Foreign Language Learning

Standards for Foreign Language Learning: Preparing for the 21st Century was a collaborative effort of

the American Council on the Teaching of Foreign Languages, the American Association of Teachers of
French, the American Association of Teachers of German, and the American Association of Teachers

of Spanish and Portuguese. The document defines content standards, specifying what world language
students should know and be able to do: in other words, “Knowing how, when, and why to say what to
whom.” The Standards for Foreign Language Learning suggest an ideal toward which language teachers of
all levels should strive, as defined in five goal areas (the “Five Cs”): Communication, Cultures, Connections,
Comparisons, and Communities.

Communication is at the heart of second-language study, whether the communication takes place face
to face, in writing, or across centuries through the reading of literature. Through the study of other

languages, students gain a knowledge and understanding of the cultures that use that language and, in
fact, cannot truly master the language until they have also mastered the cultural contexts in which the

8. Michael Canale and Merrill Swain, “Theoretical Bases of Communicative Approaches to Second Language Teaching and Testing.”
Applied Linguistics 1 (1980): 1-47.

9. ACTFL Proficiency Guidelines (Hastings-on-Hudson, N.Y.: ACTFL Materials Center, 1982, 1986, 1999).
10. Alice Omaggio Hadley, Teaching Language in Context (Boston: Heinle & Heinle, 2001), 9.

11. Standards for Foreign Language Learning: Preparing for the 21st Century (New York: National Standards in Foreign Language
Education Project, 1996), 11. www.discoverlanguages.org/files/public/execsumm.pdf.
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language occurs. Learning languages provides connections to additional bodies of knowledge that may
be unavailable to the monolingual speaker. Through comparisons and contrasts with the language
being studied, students develop insight into the nature of language and the concept of culture and
realize that there are multiple ways of viewing the world. Together, these elements enable the student
of languages to participate in multilingual communities at home and around the world in a variety of
contexts and in culturally appropriate ways.

“Knowing how, when, and why to say what to whom”: All the linguistic and social knowledge required
for effective human-to-human interaction is encompassed in those 10 words. Formerly, most teaching
in foreign language classrooms concentrated on the how (grammar) to say what (vocabulary). While
these components of language are indeed crucial, the current organizing principle for foreign language
study is communication, which also highlights the why, the whom, and the when. So, while grammar
and vocabulary are essential tools for communication, it is the acquisition of the ability to communicate
in meaningful and appropriate ways with users of other languages that is the ultimate goal in today’s
foreign language classroom.'

The Standards for Foreign Language Learning have had a profound impact since their conception and
implementation in language classrooms in secondary schools, colleges, and universities. (See “Integration of
the ACTFL Standards in the AP Classroom” below for more information.)

Our Challenges Today

One of the greatest rewards of being a world language teacher is to watch a student’s transformation from
novice learner to AP Spanish Language student. To be a great teacher takes perseverance, patience, and
practice. The teaching profession faces several difficult challenges, and at the forefront is the retention of
highly qualified Spanish educators. Across the country there are more and more positions available for
Spanish teachers, but the pool of candidates decreases from year to year. This may occur in part because
first-year educators do not always receive the support that they need to be successful. McClintock High
School in Tempe, Arizona, addressed this situation by creating a mentorship program where every new
teacher is partnered with an experienced teacher. New teachers and their mentors meet weekly to work
together on lesson planning, assessment, articulation of curriculum, and classroom management. Also,

all first-year teachers are required to attend a series of monthly workshops throughout the year to discuss
topics such as classroom management, dealing with difficult parents, differentiation of instruction, working
with special needs and ELL (English Language Learners) students, and maintaining student records. At

the end of the school year, teachers are asked evaluate the program and provide topic suggestions for the
upcoming year. This has proven to be very successful; the more support that beginning teachers have, the
better prepared they are to face the challenges of the classroom. It is also beneficial for new teachers to work
together to articulate their curricula. This process helps them to better understand the program and its
goals and directly impacts student achievement across all levels of language learning.

Teachers face many obstacles: why do they persevere? We believe that it is because of their love of
teaching and of young people and their hope for a better and brighter future. Teachers are hardworking
individuals who are not easily daunted despite the drawbacks that they face. They spend countless hours
preparing for classes; tutoring students in the morning, at lunch, and after school; sponsoring clubs,
coaching, and chaperoning dances; and grading papers—anywhere and everywhere. Teachers by nature
are leaders, and we encourage first-year teachers to take the time to become actively involved in local and
national language associations; be an advocate for your students (for example, by providing opportunities
for their accomplishments to be recognized); and encourage students to participate in the annual National

12. Standards for Foreign Language Learning: Preparing for the 21° Century, 3.
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Spanish Exam sponsored by the American Association of Teachers of Spanish and Portuguese, enter a
poetry contest, and join the Spanish National Honor Society.

A few other things for beginning teachers to consider: As a new teacher it’s important to stay current in
the field, so attend a local or national conference. The experience is invigorating and motivating and often
reinforces the types of activities that you already use in your own classroom. You may consider pursuing
certification from the National Board for Professional Teaching Standards; the more confident you are with
twenty-first-century practices, the more satisfied you will feel about yourself and your chosen field.

We need to do everything we can to keep our good teachers, to work with them, encourage them, and
above all else remind them of the importance of their job and the impact they will have on their students
both now and in the future.

Final Comments

Going back to our initial question of “What does it mean to know a language?”, we can see that the
methods employed to learn world languages have been varied and creative. In this century, no doubt, many
other creative approaches will improve our work as teachers and as life-long learners. This Teacher’s Guide
aims to be a small step in that direction, as we move toward a more diverse population and face ever more
serious challenges in our task to educate not only better world language learners but better students and,
most important, better people.

Course Description Essentials

The AP Spanish Course Description provides a common foundation for teachers. This publication, available
on the AP Spanish Language Home Page on AP Central (apcentral.collegboard.com), presents an overview
of the course and exam. AP Spanish Language provides students with the opportunity to develop
proficiency in and integrate their language skills, using authentic materials and sources. “Students who
enroll should already have a basic knowledge of the language and cultures of Spanish-speaking peoples and
should have attained a reasonable proficiency in using the language. Although these qualifications may be
attained in a variety of ways, it is assumed that most students will be in the final stages of their secondary
school training and will have had appropriate course work in the language.”

The fundamental objective of the AP Spanish Language program is for students to achieve a high level
of ability in all language skills. The course does not require a fixed curriculum, and, as the AP teacher,
you have flexibility in the selection of appropriate material to meet this goal. You are also able to decide
what methods or strategies to use for the presentation of material. It is important to point out, however,
that students must be exposed to a variety of materials and genres to help them expand their knowledge of
formal Spanish in both oral and written forms. AP Spanish course content should reflect a wide variety of
academic and cultural topics (the arts, history, current events, literature, culture, sports, etc.). Additionally,
materials should include authentic resources in the form of recordings, films, newspapers, and magazines.
Rather than a mastery of any specific subject matter, the course seeks to develop integrated language skills
that are useful in themselves and that can be applied to various activities and disciplines. Training in
integrating language skills and in synthesizing written and aural materials is a critical component of the AP
Spanish Language course.

13. 2009-2011, AP Spanish Course Description (New York: The College Board, 2008), 5.
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Comparability Studies

To ensure that the AP Spanish Language Exam is maintained at its intended level, special studies are
carried out periodically to establish the comparability of the performance of college students completing
a third-year Spanish language course and AP students (study results are available on AP Central). Results
of those studies strongly support the AP Spanish Development Committee’s contention that successful
performance on the exam is equivalent to the performance of students who have completed five or six
semesters of college Spanish language courses at post-secondary institutions that admit large numbers of
AP Spanish students. In order to maintain this equivalence, the course and exam are periodically revised
to reflect evolving university curricula.

The AP Spanish Development Committee

The AP Spanish Development Committee develops the course curriculum and the exam. The committee is
composed of both college/university academic faculty and experienced AP teachers. Committee members
come from all over the United States and are intimately familiar with the wide range of curricula and
materials available in this discipline. Moreover, they are finely attuned to the characteristics and abilities
needed for success in AP Spanish Language and how students can demonstrate that they have acquired
these sKkills.

The Development Committee made changes to the exam, beginning with the 2007 administration,
based on input from a number of sources and on information gathered by a survey of faculty teaching
third-year advanced Spanish language courses. This survey provided information on the key characteristics
of college curricula. The College Board also commissioned language teaching and testing specialists to
review the exam and gauge its quality. The information gathered from those reviews was used by the
College Board’s Foreign Language Academic Advisory Committee to outline a basis for language testing.
The Development Committee also met with the teachers and administrators at several different AP Spanish
Language Readings and at the AP Annual Conference to solicit opinions from AP teachers and college/
university faculty. All of this information was used to design studies to determine the feasibility of
creating, administering, and scoring new question types. In addition, the committee incorporated best
practices based on evolving philosophies of language instruction and language testing within the
profession by considering documents such as the ACTFL Proficiency Guidelines and the Standards for
Foreign Language Learning.

Key Concepts and Skills

Language teachers, and the profession in general, have made great progress in recent decades in articulating
the goals of language study and reorienting the curriculum to reflect a better understanding of competence
and proficiency. Communicative approaches have had a substantial impact on classroom instruction and on
the development of materials. Language textbooks have also been introducing communicative approaches
for some time now, and the current upsurge in technology options promises even more revolutionary
approaches to language instruction. But what has happened with language testing?

It is possible to assert that classroom tests are largely focused on discrete points, be they grammatical or
related to isolated language skills, despite the fact that for years the profession has been advocating a more
holistic, communicative approach to teaching and learning. The emphasis on discrete points can be the
result of a preference by students and teachers for a more familiar kind of testing. And teachers with time
constraints may find it easier to develop drill-like exercises for their assessments, rather than design and
grade exams that focus on integrated communication skills. Moreover, until relatively recently, there was no
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overall consensus within the profession as to what communicative-based testing should entail. In the last
decade, classroom tests evolved to integrate more authentic materials. Many textbooks and Web resources
include authentic sources, as well as integrated skills-based exercises that are closer to the real-life use

of languages than discrete drills. According to Alice Omaggio Hadley, “There is no doubt that careful
articulation of course goals and the choice of materials and activities are crucial to the success of any
language program. Equally important, however, is the design of classroom tests and assessment procedures
that accurately reflect course goals and provide needed information about students’ progress toward
attaining them.”"*

When developing a language assessment, one of the most important issues to decide is the purpose
of the test. The literature on the subject identifies three main purposes: administrative, instructional, and
research related. Tests for placement and general proficiency have administrative purposes. Classroom
tests, designed to identify students’ progress in well-defined areas, to provide feedback, and to evaluate
performance, have instructional purposes. Finally, tests designed to evaluate programs or to conduct
experiments have research purposes. Generally speaking, tests with administrative purposes are very
different from instructional tests; while the latter, also referred to as “achievement tests,” measure the
material that has been covered during the course of the instruction, the former are used to measure general
competence independent of any particular curriculum or course of study.”

Assessments can be classified as direct or indirect based on the type of materials tested. “Direct tests
incorporate contexts, problems, and solutions strategies that students would use in real life.” “Indirect
tests” assess competence by extracting knowledge and skills out of real-life contexts.' A further distinction
has been noted by Andrew Cohen who differentiates between discrete-point items versus integrative test

formats; the former test knowledge one point at a time, while the latter test more than one point at a time."”

Generally speaking, most tests integrate more than one of the aforementioned formats, making it
almost impossible to identify a “pure” test type in today’s classroom. Taking into account these and other
contemporary ideas in the field, the AP Spanish Development Committee, in conjunction with an external
review panel, established certain claims that can be made about test-takers, as well as the types of evidence
that would substantiate those claims. Based on those claims and evidence, AP Spanish Language Exam
tasks were designed to measure students’ general competence in the target language, within a fairly direct-
integrative test. See chapter 4 for a more thorough analysis of how the following claims and evidence are
specifically related to the AP Spanish Language Exam.

Claims

In this context, claims are “statements we’d like to make about what students know, can do, or have
accomplished.”® The student who receives an AP grade of 3, 4, or 5 on the AP Spanish Language Exam
has mastered—to a degree commensurate with the AP grade—the skills and knowledge required to receive

14. Omaggio Hadley, Teaching Language in Context, 391.
15. Omaggio Hadley, Teaching Language in Context, 391-2.

16. Judith Liskin Gasparro, “Assessment: From Content Standards to Student Performance,” in Robert C. Lafayette, ed. National
Standards: A Catalyst for Reform, The ACTFL Foreign Language Education Series (Lincolnwood, Ill.: National Textbook Company, 1996),
171.

17. Andrew Cohen, Assessing Language Ability in the Classroom (Boston: Heinle & Heinle, 1994), 170.

18. Robert J. Mislevy, Linda S. Steinberg, and Russell G. Almond, Design and Analysis in Task-Based Language Assessment, CSE
Technical Report 579 (Los Angeles: Center for the Study of Evaluation, National Center for Research on Evaluation, Standards, and
Student Testing, Graduate School of Education and Information Studies, UCLA, 2002). www.cse.ucla.edu/reports/TR579.pdf.



About AP Spanish Language

credit for an advanced-level (fifth- and sixth-semester or the equivalent) college or university Spanish
language course.

The student has strong communicative ability in Spanish in the Interpersonal, Interpretive, and
Presentational modes.

The student has a strong command of Spanish linguistic skills (including accuracy and fluency) that
support communicative ability.

The student comprehends Spanish intended for native speakers in a variety of settings, types of
discourse, topics, styles, registers, and broad regional variations.

The student produces Spanish comprehensible to native speakers in a variety of settings, types of
discourse, topics, and registers.

The student acquires information from authentic sources in Spanish.

The student is aware of some cultural perspectives of Spanish-speaking peoples."

Evidence

In this context, evidence comprises “observable work products, which can be evaluated to substantiate
intended claims.”® The successful AP Spanish Language student can:

Identify and summarize the main points and significant details and make appropriate inferences and
predictions from a spoken source, such as a broadcast news report or a lecture on an academic or
cultural topic related to the Spanish-speaking world.

Identify and summarize the main points and significant details and predict outcomes from an
everyday conversation on a familiar topic, a dialogue from a film or other broadcast media, or an
interview on a social or cultural topic related to the Spanish-speaking world.

Identify and summarize main points and important details and make appropriate inferences and
predictions from a written text such as a newspaper or magazine article or contemporary literary
excerpt.

Write a cohesive and coherent analytical or persuasive essay in reaction to a text or on a personal,
academic, cultural, or social issue, with control of grammar and syntax.

Describe, narrate, and present information or persuasive arguments on general topics with
grammatical control and good pronunciation in an oral presentation of two or three minutes.

Use information from sources provided to present a synthesis and express an opinion.
Recognize cultural elements implicit in oral and written texts.

Interpret linguistic cues to infer social relationships.

Communicate via Interpersonal and Presentational written correspondence.

Initiate, maintain, and close a conversation on a familiar topic.

Formulate questions to seek clarification or additional information.

Use language that is semantically and grammatically accurate according to a given context.”

19. 2009-2011, AP Spanish Course Description, 6.

20. Robert J. Mislevy, Russell G. Almond, and Janice F. Lukas, A Brief Introduction to Evidence-Centered Design (College Park: College of
Education, University of Maryland, 2003).

21. 2009-2011, AP Spanish Course Description, 6.
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It should be possible to make the above claims with regard to various aspects of the student’s ability to use
Spanish. By extension, the evidence supporting the claims should represent those various aspects of the
student’s ability to use Spanish.

Integration of the Standards for Foreign Language Learning
in the AP Classroom

In this section, G. Liliana Smith, an experienced AP teacher at Weston High School in Massachusetts,
provides her perspective on the national standards for world languages developed by the American Council
on the Teaching of Foreign Languages (ACTFL).

Spanish classrooms are always replete with life and creativity. The workshops and courses that I have
attended reflect how my colleagues across the country and abroad continually seek ways to create a warm
atmosphere that allows their students to blossom, not only academically, but also as individuals. Our
latest challenge as AP Spanish Language teachers is to understand how the new exam format works in
congruence with other initiatives, such as the Standards for Foreign Language Learning.

Beyond the content and complex explanations of verbal tenses and moods, ideally our students
experience formative moments in their lives in our Spanish classroom. Multiple projects throughout the
world language sequence have asked students to describe their daily lives and discuss their plans for the
future, and offer their suggestions, concerns, and wishes to provide experience using “reflexive verbs,
future tense, subjunctive, and conditional.” These exercises give students the opportunity to explore
themselves as individuals and as members of the human community.

The Standards for Foreign Language Learning require that Communication, Cultures, Connections,
Comparisons, and Communities be present in our courses. The greatest goal of these standards is to
develop students “who are linguistically and culturally equipped to communicate successfully in a
pluralistic American society and abroad.”” Within this broad perspective, it is imperative that we try to
incorporate practices that will connect our students with the world in an authentic context and develop
communicative competence. In other words, we should incorporate real life into academic settings.

The national standards reflect what our students should be able to do in a world language program.
Instead of referring to a list of prescriptive topics that should be covered, the national standards discuss
performance, where all knowledge is implicit and brought to life in real and meaningful contexts.

The changes to the AP Spanish Language Exam that were implemented in 2007 reflect many of the best
practices that teachers have been using in their classrooms. We often use television broadcasts, newspapers,
radio announcements, informative brochures, and other media as reading or listening material, helping our
students to become more aware of their surroundings and the world. Spanish then becomes more than just
a class but a necessity, a solution, and a bridge to build communication and understanding. The language is
not only a target but also a tool to acquire knowledge about the world.

In that spirit, I would like to present ACTFLs “Five Cs” (Communication, Cultures, Connections,
Comparisons, and Communities) that comprise the goals of language learning identified in the national
standards. Additionally, I propose a few activities and make possible connections with the different sections
of the AP Spanish Language Exam.

22. Standards for Foreign Language Learning: Preparing for the 21st Century, 2.
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Standards for Foreign Language Learning

Communication
Communicate in Languages Other Than English

Standard 1.1: Students engage in conversations, provide and obtain information, express feelings and
emotions, and exchange opinions.

Standard 1.2: Students understand and interpret written and spoken language on a variety of topics.

Standard 1.3: Students present information, concepts, and ideas to an audience of listeners or readers on a
variety of topics.”

The national standards are comprehensive and invite creativity. The AP Spanish Language Exam
incorporates the communication strand in several tasks. Through the integration of language skills, the
Presentational writing task provides students with the opportunity to show their full understanding and
mastery of the language. While answering informal speaking prompts, students can demonstrate the extent
of their linguistic abilities in a conversational setting.

Some suggested activities in the target language that students can do to prepare for these tasks are:

® Responding to a prerecorded conversation

® Leaving a message using a recording device

® Making reservations at a local restaurant

e Speaking with a doctor in order to describe an illness

® Conversing with a Hispanic guest speaker and performing an interview

e Listening to archived files such as news reports and interviews on the Internet

® Listening to songs and inferring the storyline

e Reading magazines in Spanish (e.g., National Geographic) and gathering scientific data

® Accessing newspapers from different countries through the Internet and reporting back to the class
on the most important events (social, national, political)

® Reading short stories by authors from various countries and writing alternative endings to the
stories (e.g., Cortazar, Borges, Garcia Marquez, Arreola, Ocampo)

® Writing a journal and choosing a partner in the class with whom to correspond (the partner may
give advice, praise, and/or dissuade)

® Presenting weekly reports to their classmates about different topics such as music, important artists,
fashion, relevant events in history, etc.

® Recording their voices and presenting a radio newscast

e Creating a video report about events in the school

23. Standards for Foreign Language Learning: Preparing for the 215" Century, 3.



Chapter 1

10

Cultures
Gain Knowledge and Understanding of Other Cultures

Standard 2.1: Students demonstrate an understanding of the relationship between the practices and
perspectives of the culture studied.

Standard 2.2: Students demonstrate an understanding of the relationship between the products and
perspectives of the culture studied.*

The AP Exam connects to the cultural component by using authentic materials that reflect daily life, as
well as cultural practices, in Spanish-speaking countries. By the end of a world language sequence, our
students have learned different aspects of the cultures of Spanish-speaking countries. Many projects can
show them that practices, perspectives, and products are related. Music can play an incredibly valuable role
in this process, not only for the variety of vocabulary, but also for the many implications of colloquialisms
and beliefs. Cumbia, tango, contemporary rock en espanol, vallenato, and salsa may be included in the AP
classroom. You will likely see surprising growth in students’ understanding of culture and improvement

in their listening and pronunciation skills. Students may also bring songs of their preference in different
rhythms and show their peers how to dance. Visiting museums and analyzing art using the target language
is another way to facilitate cultural contacts. Or, visit museums online to take tours or look at masterpieces.
Other ideas for student activities include:

® Researching recipes and the origin of ingredients from different countries, and preparing them
either at home or school (depending on the complexity)

e Taking a field trip to Hispanic markets to buy ingredients for recipes

e Creating a display of foreign currency and converting it based on current exchange rates

® Reviewing movies to gauge cultural similarities and differences

® Listening to the news on the radio and discussing current events

® Analyzing television commercials and radio ads

Connections
Connect with Other Disciplines and Acquire Information

Standard 3.1: Students reinforce and further their knowledge of other disciplines through the foreign language.

Standard 3.2: Students acquire information and recognize the distinctive viewpoints that are only available
through the foreign language and its cultures.”

Students can gain an understanding of the world through the target language and acquire knowledge of
other disciplines through their Spanish skills. In the AP classroom it is very important to facilitate an
immersion atmosphere, where students can access information about the world that might otherwise
remain unknown. Student activities that reinforce the Connections concept include:

® Researching countries where Spanish is spoken and presenting the findings to the class (reports
may analyze the social, political, and economical circumstances of those countries)

24. Standards for Foreign Language Learning: Preparing for the 21°* Century, 3.

25. Standards for Foreign Language Learning: Preparing for the 21° Century, 3.
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e Reading biographies of important people (writers, philosophers, artists, scientists) and assessing the
impact of these people on our daily lives

® Researching international organizations and their functions (depending on the school, students
could gain community service hours through their service to those institutions)

e Studying the architecture and its influences of Hispanic countries
e Attending a lecture in the target language
® Researching Spanish databases in Spanish on the Internet

® Preparing and presenting a project on a biological, historical, or geographical topic

Comparisons
Develop Insight into the Nature of Language and Culture

Standard 4.1: Students demonstrate understanding of the nature of language through comparisons of the
language studied and their own.

Standard 4.2: Students demonstrate understanding of the concept of culture through comparisons of the
cultures studied and their own.*

This strand will help students greatly with paragraph and sentence completion tasks, as they can analyze
the essence of the language. Often, these comparisons create a sort of parallel learning, where students
discover how to infer and deduce meaning and/or the part of speech from the roots or endings of the word.
Their background knowledge helps them to visualize commonalities and differences.

Needless to say, studying cultural aspects is always a high point in our classroom, where we devote
time to learn about holidays, traditions, beliefs, and customs. These comparisons of the target culture to
the student’s culture create richness in our lessons and engender deeper learning. Possible student activities
are:

® Reading scientific documents and looking for cognates

e Creating a connection between Greek and Latin roots and their influences on English and Spanish

® Reading editorials from newspapers in Spanish about current events and analyzing the differences
and similarities with a local newspaper using a Venn diagram

® Looking at important milestones in life (e.g., birth, puberty, marriage, parenthood, death) and how
they are celebrated in different countries

e Studying the revolutions and/or independence movements in different countries

Communities
Participate in Multilingual Communities at Home and Around the World

Standard 5.1: Students use the language both within and beyond the school setting.

Standard 5.2: Students show evidence of becoming life-long learners by using the language for personal
enjoyment and enrichment.”’

26. Standards for Foreign Language Learning: Preparing for the 21°* Century, 3.

27. Standards for Foreign Language Learning: Preparing for the 215" Century, 3.
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This is one of the most important standards that can be addressed in our classrooms. With the
advancements in technology, students can extend their reach and exposure to other cultures well beyond
what students could do just a generation ago. Television, radio, the Internet, chat rooms, and MP3 players
are at our service. Student activities that reinforce the Communities concept include:

Participating in a traditional pen pal program or e-mail exchange with native speakers

Joining a program that helps communities in need, simultaneously satisfying a community service
requirement

Offering services as translators at a local hospital
Participating in study-abroad programs
Taking trips to ethnic restaurants or markets

—G. Liliana Smith, Weston High School, Weston, Massachusetts

The AP Spanish language curriculum leaves much room for creativity. Integration of various authentic
materials in your course will not only reinforce the national standards but will also enhance your students’
interest and give them a variety of experiences. The following chapters contain valuable teaching strategies
and numerous activities that you can adapt to your class.



Chapter 2
Advice for AP Spanish

Language Teachers

Who are the students in an AP Spanish Language course? What do they need to know? How does an AP
teacher prepare them for the tasks ahead? In this chapter AP teacher Laura Zinke shares strategies and
advice to help you prepare for a rigorous and exciting year. The AP classroom is an environment where
students learn to think critically, develop good communication skills, engage in creative projects and, most
important, prepare for university course work or the workplace. Teaching an AP Spanish Language course
is no longer about teaching mastery of isolated skills. Today’s course is a combination of modern pedagogy
and of real-world situations and circumstances, reflecting an integration of the Interpersonal, Interpretive,
and Presentational modes of communication. Each student will measure success in a different way, but each

one will be able to achieve his or her goals provided two important factors are present—motivation and
hard work.

Planning an AP Spanish Language Program

All students should have equal access to your program. The College Board’s statement on equity and access
(see page vii) is very clear: everyone who is prepared and willing to work hard is welcome. A successful

AP program demonstrates a shared philosophy involving all the Spanish teachers in your department.
Collaboration with other teachers is invaluable and will help greatly in addressing the evolving needs

of students.

Scope and Sequence of the Spanish Language Program

An AP Spanish Language class is not just a one-year Spanish course; it is part of a strong and carefully
crafted program, extending over a minimum of four years, where students develop their language skills
throughout high school. Communicate often with the teachers of the beginning-level courses, as they

are the key to the foundation of your program. It is in their classrooms that students will learn the skills,
strategies, and techniques that will enable them to be successful language learners as they progress through
your program.

Scope and sequence are important in the skill development process, and all Spanish teachers need to
help students in their skill progression and be cognizant that these building blocks provide a foundation for
success in the future. There must be scaffolding of information throughout the entire Spanish program, and
this can only be accomplished through departmental articulation.

As with your individual course, all Spanish teachers should begin with the end in mind. Working
together as a group, make a list of all the expected outcomes for students and consider all the resources
available to teachers. Develop a chart showing when each resource will be used so as not to repeat particular

13
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activities and to better develop students’ skills along the way. The use of telenovelas and videos across

the curriculum offer a good example. In my department, we have generated a list of all available videos,
evaluated their level of difficulty, and decided at which level—first year through AP—we will incorporate
each one. We work together to create an activity that is appropriate for each level and builds on the
foundation that will prepare students for success in AP Spanish Language. We also give students the
same departmental exam in levels I, I, and IIIL. In the fall, prior to introducing any new information, we
prepare brief review lessons for students at all levels. This recycling and scaffolding of information helps to
prepare students for the work ahead. As you progress through the year, and before presenting a new topic
or concept, make a connection to previously presented material. This technique helps students to better
understand the new concepts. Students will not only feel more comfortable and confident, they will also
build on and improve their skills from year to year.

Many schools create Vertical Teams to facilitate this scaffolding process. A Vertical Team consists of
teachers of a single subject from middle school to the AP level. The team works together to ensure that the
instruction at all levels gives students the academic skills they need to succeed in an AP course. Everyone
benefits from an established and formal Vertical Team that fosters a consistent approach to the subject
and resource sharing. There are three College Board programs that support this process. Vertical Teams in
World Languages is a workshop that brings together the necessary stakeholders and provides a framework
for the articulation process. There are also two Pre-AP initiatives available for both middle school and
high school teachers. Pre-AP: Strategies in Spanish—Developing Language Skills and Pre-AP: Strategies in
Spanish—Writing Skills are one-day workshops geared for teachers in beginning-level classes. They provide
an overview of the skills students need to develop to be ready for the AP Spanish Language course and
exam, as well as preparation strategies for teachers.

Communication between academic departments is another important factor in the overall success
of your program. Take the time to get to know other AP teachers; you will find that you share many of
the same concerns and expectations across disciplines. There is much to be learned from other teachers,
and many types of activities are interdisciplinary. For example, when my students read the poem “A
Roosevelt” by Rubén Dario, I invite the AP World History teacher to share her thoughts on the poem from
a historical perspective. This helps the students make the connection between language and social studies.
During Foreign Language Week, we involve as many departments as possible: the cooking classes prepare
traditional Hispanic foods, the social studies classes study at least one well-known Hispanic person from
history, and the beginning-level art classes make pifiatas. During each lunch period that week, we sponsor
a cultural activity; for example, we play music from different Spanish-speaking countries, invite a group of
folkloric dancers, and on the last day, break several of the pifiatas crafted by the art students.

AP Planning at Beginning and Intermediate Levels

In this section AP Spanish teacher Ann Mar discusses Pre-AP strategies at Alamo Heights High School in San
Antonio, Texas.

Our high school’s Vertical Team has developed Pre-AP strategies to help students in the beginning
levels of language learning to prepare for AP courses, using our existing textbooks and online
resources.

Integrated skills: Have students find a short news and information article related to the current textbook
chapter topic and summarize it in writing. In class, form groups of three to share their articles orally, then
instruct students to write a paragraph comparing and/or synthesizing the information, citing the different
sources. Ask selected students to read their summaries. Focus positive attention on writing that uses the
information to draw conclusions and make inferences, going beyond mere restatement of the information.
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Alternatively, after students discuss their articles, ask one person from each group to report the group’s
conclusions orally to the class—this is great preparation for the Presentational speaking portion of the
AP Exam.

Authentic listening: Expose students to authentic listening materials on topics being studied in the
textbook. There are many excellent resources on the Web. Students listen, take notes, and then explain
what they understood. Have them write, or present to the class, comparisons with personal experience if no
written texts are available to use for integrated-skills development.

Sources for authentic listening:

e BBC Mundo. http://news.bbc.co.uk/hi/spanish/news

e El Pais.com. This site has some free content, even though the subscription costs money.
www.elpais.es/multimedia.html

® Nuevos Horizontes. This Spanish-language radio program and educational outreach is supported by the
University of Illinois (three-and-a-half-minute radio programs with topics of interest to Hispanics in
the United States: lots of health news, some cultural information). www.nuevoshorizontes.org

® Radio Exterior de Espana. www.rtve.es/rne/ree

e Radio Naciones Unidas. The site includes a variety of news and cultural topics from around the world.
www.un.org/radio/es

® Tierramérica. Material on this site addresses the environment and sustainable development.
www.tierramerica.net/radio/audio.shtml

Preparing for Interpersonal tasks at the lower levels: Our level 1-3 textbooks teach functions like those
contained in the AP Exam’s Interpersonal writing and speaking tasks but do not include the Spanish
terminology to talk about the functions. Our Vertical Team has started teaching these terms at the lower
levels, using AP-style prompts for writing and speaking tasks.

Interpersonal speaking: Adapt textbook role-playing tasks to replicate the Interpersonal speaking/
simulated conversation task on the AP Exam. Write functional descriptions in Spanish, and have partners
play the roles. Alternatively, students can prepare, write, and record half of the conversation, then trade
cassettes with another student. If students give permission, you can keep the best recordings for use in
future years.

Interpersonal writing: Adapt textbook writing prompts, using functional terms in Spanish, to a format
similar to the Interpersonal writing task on the AP Exam. Be sure to teach the Spanish words for these
functions, which are often presented in English as part of the chapter objectives. Evaluate by using an
existing textbook rubric, or develop a Pre-AP rubric that assesses completeness of tasks, coherence of
communication, appropriateness of register, grammatical accuracy, and richness of vocabulary.

Commonly taught functions in Spanish:

saludar

despedirse

invitar

aceptar/rechazar una invitacion
ponerse de acuerdo

hacer planes

presentar a una persona

15
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pedir/dar informacién
hacer preguntas
pedir una aclaracion
expresar preferencias y gustos
describir
quejarse
pedir una disculpa
pedir/expresar una opinién
expresar el acuerdo/desacuerdo
reaccionar
pedir consejos o recomendaciones
comparar
mostrar el interés/la indiferencia
narrar
hacer predicciones
advertir
dar instrucciones
mandar
persuadir
negar
expresar duda/certeza
expresar los sentimientos
expresar la conjetura
ofrecer felicitaciones
—Ann Mar, Alamo Heights High School, San Antonio, Texas

Classroom Environment

The atmosphere of your room sets the stage for your program. Create a warm and welcoming room, an
environment that generates enthusiasm and motivation, and a place where only Spanish is spoken. Unless
there is a scheduled faculty meeting, I usually eat lunch in my room where informal tertulias take place
almost every day. Students generate the conversations and topics. They discuss weekend plans, upcoming
school activities, and even homework assignments. On Fridays, we schedule a formal tertulia, and many
times the Spanish National Honor Society will sponsor lunch. Here we have a set agenda, such as discussing
the literature piece we are studying that week, preparing for an exam, or holding tutoring sessions. As a
part of their service for the year, the members of the Spanish National Honor Society help with the Friday
tutoring sessions.

Bring the language to life by incorporating culture into your classroom. Decorate your room (many
embassies will provide free posters for this purpose) and display your students” work. Music is vital, and
I play it as often as possible. I have a collection of CDs, and my students are welcome to select the music.
Students always share with me that they learn a lot of new vocabulary by listening to songs and discussing
the lyrics. I also have a wall of fame of sorts, “Noticias Extraordinarias,” where I post not only excellent
papers and assignments but also articles about my students that are published in the school or local
newspapers. Students are appreciative when you recognize their hard work and achievements.
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The Roles of Students, Parents, Counselors, and Administrators

To orient my students to their AP class, I distribute the syllabus on the first day and we carefully review all
the course requirements and expectations. Attached to the syllabus is a contract—an agreement to be signed
by students, their parents or guardians, and me, indicating that they agree to these rules and expectations. I
have found that this practice prevents misunderstandings. I want students to know that they must be active
participants in the learning process. They must come to class every day prepared to learn, to participate,
and to engage others in the learning process. The level of their involvement is the key to their success.

Every stakeholder is important to the success of the program, though parental involvement is one of
the most critical factors. Therefore, it is important to clearly articulate the AP expectations and standards
to them. Most of my AP students are enrolled in more than one AP course and, as a result, many parents
and guardians are concerned about the amount of time that is involved and the effect that it could have on
their child’s GPA should he or she receive a lower grade. Our counseling staff provides excellent services
and advice for parents, explaining that grades are only one factor in the college admission process; the rigor
of their students’ courses throughout high school, as well as student involvement in community service
activities, also play a significant role.

The first opportunity that I have to meet with parents is at our school’s annual open house. I provide
them with a copy of the course syllabus, and we discuss grading policies and my expectations for the
course. I encourage them to frequently view their child’s grades online and to communicate with me as
soon as they have any concerns. Posting grades online is one of the most valuable tools that our district
provides; it reduces the number of phone calls from parents and also gives them a snapshot of their child’s
performance from week to week without having to wait until they receive the quarterly progress reports
and report cards. At several intervals throughout the year, I send home a postcard or a short note informing
parents about a particularly good test score or an excellent project that their child has just completed. This
simple gesture is extremely well received.

Counselors can be your greatest advocates because they recognize and value the importance of studying
a world language. We recruit our counselors to help us during Foreign Language Week and also in the
administration of the National Spanish Exams and, of course, the AP Exams. Educate your counseling
staff; help them to understand the AP course expectations and requirements and how to schedule students.
As an example, native speakers should not be placed in a first-year Spanish course. If your school has a
large population of native speakers, it is best if you do one of two things: 1) provide a curriculum that
meets the needs of this group of learners, or 2) ask them to take a proficiency test so that they may be
placed accordingly into your curriculum. Often, even native speakers will not be ready for the AP Spanish
Language course. In our experience, these students most often feed into the third-year course, the class
prior to AP Spanish Language. On our campus we have been able to address this need by offering two
distinct courses, Spanish for Native Speakers I and Spanish for Native Speakers II. Native speakers have
much to offer your program but will not feel challenged or comfortable in an environment that is not
tailored to their needs.

Administrators also play a vital role in the success of your AP program. Communicate frequently with
them and clarify the expectations and standards of your course(s). Give them a first-hand look at your
students’ achievements by inviting them to visit the classroom and attend a Spanish National Honor Society
meeting and induction. Express to them the importance of articulation and the need for staff development,
specifically by allowing teachers to attend AP workshops and summer institutes.
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Resources and Opportunities for Teachers and Students

It is essential that you stay up-to-date in the field of second-language acquisition, current events, and
opportunities for both you and your students. As a teacher you have several options available:

® The College Board offers many one-day workshops and week-long summer institutes. Both are
invaluable professional development experiences.

e Familiarize yourself with AP Central (apcentral.collegeboard.com); it is “The Source” for up-to-date
and accurate information about the AP Program and also offers a broad array of content specific to
AP Spanish Language. The AP Spanish Language Course Home Page provides access to all course-
specific information. You can reach it from the AP Central Home Page by clicking on The Courses in
the left menu bar and then on Course Home Pages. The course home page is an invaluable resource
for all AP Spanish Language teachers, and you should check it regularly for updates and news
about the course and exam. In addition to a downloadable version of the Course Description and
information about the AP Exam, you will also find class activities and games, lesson plans, sample
syllabi, articles, and professional development information.

® Join the AP Central Spanish EDG (electronic discussion group); this venue provides a steady stream
of postings and discussions related to Spanish. Like most of the professional organizations, FL Teach
also has an EDG that is worth joining (http://www.cortland.edu/flteach/flteach-res.html).

® Take advantage of your local and state world language associations; they offer many events
throughout the year for both you and your students.

® Encourage your students to participate in extracurricular activities, such as the National Spanish
Exam, sponsored by the American Association of Teachers of Spanish and Portuguese (AATSP;
www.aatsp.org). The cost for this exam varies from state to state, but it is worth the investment so
that your students can compare their skills with other students in their state and at the national level.

e Attend a world language conference. One of the premier conferences in the country is the American
Council on the Teaching of Foreign Languages (ACTFL; www.actfl.org), held annually in November.
The quality and variety of sessions offered at this conference are fantastic and invaluable to you
as a language educator. AATSP also sponsors a conference every year, usually in late June or July.
Many regions of the United States also sponsor language conferences (see chapter 5 for details). All
the necessary information pertaining to both national and state conferences is readily available on
the Internet. I encourage you to make time to participate in the process; it is a valuable professional
development opportunity.

Organizing Your Course

Begin by familiarizing yourself with the program by reading the AP Spanish Course Description and
reviewing the claims and evidence in chapter 1 of this Teacher’s Guide. Then you will be prepared to define
and articulate clearly the course syllabus and develop a curriculum that accurately reflects the expected
outcomes. Once you have identified the scope and sequence of your AP Spanish Language course, you will
be better able to begin planning and organizing it.

Remember that this course is a work in progress, that every day will be different, and that every activity
and assessment can be modified to best fit the needs of your students. Although I always prepare a monthly
agenda for my classes, everyone is well aware that changes will occur. In my opinion, this flexibility is the
best part of being a language teacher. Following is a list of suggestions for you to use, modify, and improve.
See chapter 3 for a full discussion of course organization and sample syllabi. Above all, enjoy the course! Your
students will be captivated by your energy and commitment, and they will be more motivated to work hard
and persevere during the challenging year ahead if they feel that you are also actively involved in the process.
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Choosing Themes to Structure your Course

It is important that the content of your course and the selection of materials reflect both your interests

and those of your students and that you carefully map out the curriculum semester by semester. I take a
thematic approach and select course materials in accordance with the themes. I decide on the overarching
themes first and then select five to cover each semester (see chapter 3 for a discussion on planning with
thematic units). Some of the themes that I have taught over the years include: el medio ambiente, la moda,
la musica, los estudios secundarios y universitarios, el mundo hispano, los viajes, las relaciones personales, la
familia hispana y sus costumbres, el consumismo, la salud, la historia y el arte, and comidas tradicionales. 1
then think about the major topics that we can discuss in class, thematic activities, and what resources I will
need. Select themes that you enjoy teaching, and ensure that you have plenty of related activities before you
begin detailed planning.

On a daily basis, I attempt to incorporate and integrate the three modes of communication:
Interpersonal, Interpretive, and Presentational. It is also important to reinforce information previously
covered. These building blocks will help your students make the connection between the material they
have already learned and its practical application to the new concepts. As I prepare for each theme, I select
activities that will complement what we are learning. Change is good, and I recommend that you introduce
a new theme every year. The two most important factors for you as the instructor are preparation and
organization; keep your resources and activities together and well organized, as this will also help you to
reuse, integrate, and cross-reference many of the themes that you will teach throughout the years.

Using Authentic Resources

In each thematic unit, I use a variety of authentic resources. Because comprehension of such resources is a
skill that is acquired over a period of time, this can be a challenging task for students. I use several different
activities and strategies to help students feel successful. To prepare for the AP Spanish Language Exam,
students must have constant exposure to a plethora of authentic material, both audio and printed. There
are many resources available free of charge on the Internet (see “Selecting Authentic Audio Sources” and
“Selecting Authentic Print Sources” in this section). Also, most textbook series now incorporate authentic
sources such as video clips, newspaper articles, and works of literature from the beginning levels. As the
instructor, your role is to select sources at the appropriate level for use in the classroom. Use strategies that
will enable students to understand the material, such as exposing them to regional accents from all Spanish-
speaking countries. Do not shy away from challenging selections. Instead, break them down and structure
activities that will help students comprehend the higher-level information. As you work to integrate skill
development throughout the year, it is important to create lessons that focus on all the language skills.

Selecting Authentic Audio Sources

Locating good, authentic audio sources to support the themes you use to structure your course can be a
difficult task. After I find a segment that I want to use, I structure activities that will assess my students’
comprehension and enable them to build confidence in their abilities. My goal is to incorporate the
Interpretive mode as often as possible via listening and/or reading. Many excellent authentic resources are
readily available on the Internet, free of charge, such as:

® British Broadcasting Corporation (BBC) has a program called EI Mensual that features live radio
broadcasts, current news articles, and even music videos. It includes online exercises and many
activities that you can print and use with your students. http://news.bbc.co.uk/hi/spanish/news/

e Radio Nacional de Espafia is another source for live broadcasts and current events and allows
students to hear other regional accents. www.rtve.es/rne/envivo.htm
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e Radio Naciones Unidas offers a wide variety of topics from many Spanish-speaking countries. It
includes up-to-the-minute news as well as archived newscasts. You can download the files to your
computer and play the sound bites in class or in the language lab. Students can access the material
from home. www.un.org/radio/es/

There are also some excellent resources available for sale:

® Puerta del Sol, my personal favorite, is an audio magazine on CD or cassette that includes a full
transcription of the broadcast. It is suitable for advanced classes and contains authentic language
from Spain. The study supplement that accompanies each program may be purchased separately.
This product is published by Champs-Elysees and can be viewed online at www.champs-elysees
.com.

® Nuevos Horizontes, at www.nuevoshorizontes.org, is another valuable source. The Web site offers
two Spanish language radio shows that are free of charge. This program provides information that
is relevant to the Hispanic population living in the United States and Latin America. The segments
range about two to three minutes in length. CDs are also available for purchase. I begin each new
segment by playing the entire selection at least twice before I ask students to complete an exercise
or task related to the segment. I then break the selection down into parts and elicit information from
the students as we deconstruct the material. Sometimes I have a prepared list of questions that the
students answer either orally or in writing as they listen to the selection. One way of incorporating
the Interpretive and Presentational modes is to require students to record an oral summary. After
listening to a selection several times, students are given two minutes to prepare for a two-minute
oral summary. They must provide concrete details from the selection, not just opinions or
generalizations. This exercise requires students to listen and synthesize specific information.

It is important to teach students how to listen for and acquire information from these authentic sources.
One common approach is asking them to take notes as they listen. The pitfall here is that they may spend
too much time capturing the information on paper and not enough time really learning the material. One
strategy that I frequently use to help students improve this receptive skill is “mapping.” I prepare a diagram
for each activity, and they must complete the map as they listen for the information. Another strategy that
helps students improve listening skills is to have them categorize information as they listen. I make a list of
the categories and ask students to complete the grids with the correct information; this allows them to sort
the information in a logical way.

As my students prepare for the assessments I have created, they are often allowed to use their list of
vocabulary words. My goal is to help them learn the vocabulary words and use them in context, and the
list technique enables them to internalize the new words and use them not only with confidence but also
with precision. Sometimes I pair students randomly or in groups of three to prepare a written summary of
the audio selection. During the first semester I allow them 10 minutes to confer and discuss the selection
and compare notes, and 10 minutes to compose the written summary. In the second semester I limit their
conference time to 5 minutes and their preparation time to 10 minutes.

Using Podcasts to Teach Listening Comprehension and Speaking

In my AP course | ask my students to use iTunes® (digital media application for playing music and videos) to
listen to a variety of podcasts in Spanish and Audacity® (software for recording and editing sounds) to record
their voices, according to the nature of the assignment given. Both applications are free to download and work
in Mac and Windows platforms.
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These assignments are basically done via e-mail, with students answering questions that | have recorded and
sent to them. Students can also read an assigned or self-selected article from the Web, record a summary of
it, and send it to me. Another variation is to send students a picture or a video clip. They then reply in writing or
with a recording, either telling me a story about or summarizing the content of the e-mail.

My students really like this method of participation, because at the beginning of the course they are still afraid
to talk in front of the whole class. These assignments help them to gain confidence, and subsequently they are
more willing to use Spanish in and out of the classroom.

—David Barragén, Westminster School,
Simsbury, Connecticut

Selecting Authentic Print Sources

As I discover good audio sources to support my course themes, I integrate the other skills to complement
the audio selection. For example, after listening to an excerpt for homework, students are required to

find a related article online. They then write a short paragraph, approximately 80 words, comparing and
contrasting the information from the audio source. When students return to class the following day, they
work with a partner to orally summarize their article and discuss their comparison. Three good sources
for printed articles are Prensa Escrita (www.prensaescrita.com), Zona Latina (www.zonalatina.com), and
The Paperboy (www.thepaperboy.com). All of these Web sites offer a selection of newspapers from every
Spanish-speaking country. Few students, if any, ever select the same article, and it helps me to put together
a library of resources for future years.

Teaching Strategies
Developing Writing Skills

Good writing is mastered over time, and students will benefit if they write often, in class and at home.

As the class works to develop the thematic unit, I prepare a series of writing activities to complement and
integrate the other language skills. Prior to students writing a formal essay, I spend at least one class period
discussing the elements that must be present. We strategize during our prewriting activities. For example,
the class prepares an outline and decides on the concrete details that we will develop to support the
prompt. We write together the opening paragraph and one supporting paragraph and then focus on what
details should be included in the ending. We discuss what constitutes complex sentence structure and how
it must be present in the essay in order for them to receive a high score. I also provide a list of transition
words and phrases so that students can work on using complex sentence structures.

When students write and submit a formal essay, I include an editing step to provide them with
additional writing opportunities. After students have submitted their essays, I read and score them
appropriately using the current AP Interpersonal and Presentational Writing Essay Scoring Guidelines
(see chapter 4). I do not provide the answers for the students; rather, I circle the errors, and they review my
comments and rewrite their essays making all the necessary corrections. Students have two or three days
to edit their essays, during which time they can meet with me to discuss any comments that I have made
or ask any questions that they may have during the revision process. I also keep a running list of all the
errors that students make from week to week. When I return the essays, I review with the entire class three
or four of the most common or egregious errors. Students are required to keep track of these errors and try
to avoid them in the future. If I continue to see the same patterns of errors, I will take note of this in their
final essay grade. For example, students who have not taken the time to correct their errors or review the
list will not receive any credit for rewritten essays.
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At the beginning of the second quarter, I introduce my students to essays that mirror the format of the
free-response questions on the AP Exam. During the first semester students complete most essays at home;
in the second semester we do in-class timed essays. This can be very challenging for students, as they are
accustomed to using dictionaries and other sources at home. Although it diminishes the amount of class
time that I have, it is important for students to work under time pressure to best prepare for this part of
the exam.

Another assignment I give regularly is journal writing. Students keep a journal throughout the year.
Each week they select a topic from a list I have provided and write an entry of at least 200 words to bring to
class on Friday. I score this as if it were an essay, and I respond to the students’ comments and/or opinions.
Journal writing is an excellent way for students to discuss and write about a variety of topics of interest to
them. Sometimes I distribute the journals to other students in the class to score and respond to the entry.
Not surprisingly, the first time we do this there is a great deal of resistance. As students get to know each
other and work together, however, they become less intimidated by their peers and enjoy the interaction
that transpires.

There are many simple, informal, interpersonal, and fun writing assignments that you can incorporate
into your lessons—writing a postcard, sending an e-mail message, and creating a recipe are activities that
I have assigned to my students. Sometimes I work with the ESL teachers to create a partnership between
their students and mine. The students from each class participate in a weekly e-mail exchange throughout
a semester. One week we write our messages in Spanish, and the following week we write in English. We
select a topic for the week, and students have until Friday to hand in a copy of the e-mail message that they
sent and the response from their partner. I do not score these messages formally, but my students receive
a weekly participation grade. At the end of the semester, we get together for lunch as a group so that the
students have an opportunity to meet each other. Many students have cultivated friendships through this
activity. Additionally, it is an excellent way of incorporating the Communities standard in your course.

Strategies for Teaching Composition

In this section Professor Maria Zielina describes successful strategies to develop writing skills that she uses
with her classes at California State University, Monterey Bay.

“I don’t know what to write, really.”

This is the most common phrase that an instructor teaching composition is going to hear. It
has become, however, my favorite saying. I use it over and over again in my composition classes
and literature courses to stimulate students to overcome their hurdles to writing. When I hear this
familiar lament, I ask students to explain why they feel unable to write. By demonstrating to me why
it is not possible for them to carry out the assignment, they develop skills that are essential to the
writing process—identifying the problem or main idea and the goal, building vocabulary, analyzing
and evaluating material, and drawing conclusions. By dissecting their perceived inability to write,
students learn the very traits necessary to draft successful compositions.

Below is a series of beliefs often held by students who claim they do not know what or how to
write. Using these ideas as starting blocks can help them to utilize many of the elements necessary to
improve their composition skills.

Not Understanding What the Instructor Wants

Students may claim that they do not clearly understand what is expected of them. Identifying the
problem and what tools they need to achieve their goal is an essential first step of any composition.
Students can do this by explaining what they need in order to complete the assignment successfully.
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For example, do they feel that it is helpful to have instructions written in both the target language and
English? Is it beneficial for the teacher to present more examples or model certain ideas or tasks? This
exercise will benefit students when they approach any writing assignment.

Limited Vocabulary

Many students feel that they have insufficient vocabulary to express their ideas or that they have
forgotten words they learned in the past. This is a perfect occasion for the instructor to ask them

to write several sentences about that problem. For example, some students might explain that their
course work has been interrupted and that they need a vocabulary refresher. Ask them to explain how
they will improve the number of words and expressions they know. This activity not only strengthens
their vocabulary, but students use an approach expected of them in any composition or written
analysis—description. In addition, they can be asked to complete the following sentence: “My writing
does not reveal my level of sophistication or knowledge of the specific subject because . . .” This
exercise is likely not only to lead students to use an “if” clause or parallelism (and thereby to employ
important grammar), it also stimulates their creativity.

Difficulty Expressing Ideas Under Time Pressure

Many students run into a conflict in choosing between fully expressing their ideas and working
within the time parameters set forth in the classroom. This common struggle can be used to sharpen
their evaluative skills. You can ask students to analyze, for example, the circumstances under which
dictionaries are most useful: inside or outside the classroom, during tests, or only in homework
assignments. Ask students to assess whether dictionaries assist them in organizing their thoughts
and completing assignments, or if they disrupt students’ writing tempos or cause them to lose track
of their ideas. In this exercise students have to think critically, which will serve them well when
evaluating ideas in their future compositions.

Competing with Native Speakers

The presence of a native speaker in the class could be a source of intimidation for certain students.
Some might also feel it decreases their chances of receiving a good grade in the course. Native
speakers, however, are a valuable resource because they use unfamiliar words, colloquialisms, and
imaginative constructions. By exploring their views on the presence of native speakers in their
classroom, students can use another useful composition tool—comparing and contrasting.

Finally, in every composition assignment I ask my students two questions: “Why do you believe
that your composition should be considered a good one?” and “Why and how does your text fulfill
some of the learning outcomes sought for the class?” In answering those questions, students are
invited not only to write a conclusion but also to pay attention to their main idea. Additionally, I'm
inviting them to identify their audience and appropriately tailor their writing to the target reader.

Utilizing the above strategies with students who feel unable to write permits me to realize one
of the most important goals of composition class—helping students organize their ideas without
diminishing creativity, content, or accuracy.

—Maria Zielina, California State University, Monterey Bay, California

Using a Variety of Activities and Assessments

Differentiation of instruction is extremely important at all levels of language learning. Therefore, I prepare
a variety of activities and assessments and use different resources and techniques that incorporate as many
different learning styles as possible.
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To help students with Interpersonal and Presentational skills, for example, I have a collection of
pictures from magazines, the Internet, and even some photographs taken during my travels abroad. I
use them as prompts for Interpersonal and Presentational exercises, such as short, impromptu speaking
activities. In one case, my students select a picture and have 30 seconds to describe it and/or generate an
interesting story about what it portrays. If we do this in the language lab, their responses are recorded, and
I use the AP Scoring Guidelines to grade them.

The Class Oscar

There are many opportunities for dialogue and individual presentations in the modern language classroom.
Students should speak in front of the class so that they get used to real-life situations. One way to encourage
students to do their best in these presentations and to add emotion, gestures, and imagination to their
dialogues is to announce, at the time the assignment is given, that the best student or students will receive
the “Class Oscar.”

The trophy does not have to be anything fancy. | use a three-by-five-inch block of wood with a picture of a
person resembling “Oscar” on the front and the names of past winners and their school year on the back.
The award sits on my desk, and students enjoy reading the names and remembering their classmates’
presentations.

After students have finished their dialogues, they nominate their favorite performers. These names are written
on the board, and the class votes for its choice. When a winner (or winners) is selected, the student writes his
or her name on the block of wood and gives a short acceptance speech. This has made dialogue presentations
more fun, and because students must listen to their peers, they develop their aural skills, too.

—Sandra Franco, University High School,
Tucson, Arizona

I do not spend every period working with the current theme. As an example, every class is scheduled
weekly for the language lab. My students participate in a variety of activities that include watching
telenovelas; in our Spanish III class we view the series La Catrina y La Catrina el Ultimo Secreto, which is
a story about a young lady from Los Angeles who spends a summer as an exchange student in Cuernavaca,
Mexico. This is an excellent way to integrate the teaching and learning of listening, speaking, and writing
skills. Students respond either in writing or orally to a series of questions that I have prepared. They also
give oral summaries of every episode in class and write summaries at certain intervals. If the class is large,
I have two students summarize each episode.

We also listen to songs, which expose students to large amounts of vocabulary. In our language lab,
we have the ability to text-synchronize the music to the lyrics—karaoke in Spanish. Not only do students
love this activity, it is a very effective teaching tool. As they learn to recognize the songs, they start to sing
along with the music. Many times I will present a song to the class with the purpose of reviewing a certain
grammatical structure. We listen to the song and deconstruct the lyrics; students discuss the theme, and
we analyze the use of grammar in the song. This is a great way to review verb tenses, for example. I have
also text-synchronized many of our videos so that as students watch a video, a question appears under the
conversation or documentary that they answer orally or in writing. This is another fun way to integrate
listening, writing, and speaking.

Software programs, available via the Internet, provide another valuable resource for students to

integrate language skills. Quia (www.quia.com) is a Web site where teachers may access exercises that have
already been created and is a terrific tool for language learners at all levels. Edu-Ole (www.eduole.com),
a software company from Spain, also has some noteworthy programs. Software may be purchased at a
reasonable price, and the topics are generic enough to be used from year to year. There are also several
Web sites (listed in chapter 5) that offer many opportunities for students to develop their skills. As you
develop a good library of resources and materials, your task will be much easier.
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My students also complete at least one major project per semester. Students are required to do a
formal research project on a famous Hispanic person, chosen from a list I provide in the first semester.
They gather information, including a timeline of this person’s life. Students then write a formal research
paper in Spanish and give a formal oral presentation, in Spanish, highlighting their research. The oral
presentation must include a visual component. Most students use a presentation board because one of the
requirements is to include a minimum of 10 pictures depicting this person’s life and accomplishments, but
some create a PowerPoint” presentation. In the second semester, I select from three of my personal favorites:
a creative writing assignment for which students write an original children’s storybook; a video broadcast
that includes current events, interviews, weather forecasts, and commercials; or a music video production.
Because we are fortunate enough to have the equipment to do video editing and many of my students are
very proficient in this area, their videos are spectacular.

Compared to a cumulative semester exam, students generate much more interest in, and invest many
more hours in preparation for, these authentic assessments. Such projects are invaluable in that they easily
incorporate the three modes of communication.

Grammar Instruction

An important component of my curriculum is grammar review and instruction. If students do not have a
strong foundation in Spanish grammar and structure, there will be a breakdown in communication at all
levels of language instruction. This is another reason for working with your colleagues in the department.
A well-planned program in terms of scope and sequence of material will enable your students to make the
necessary connections in the upper levels of Spanish learning.

Grammar should be considered a tool for control of the language and communication with others, not
necessarily a goal of your course. As I plan each semester, I review, reinforce, and reteach those concepts
and areas of greatest difficulty for my students, such as uses of pronouns, the use of preterite and imperfect,
and subjunctive versus indicative. I ask students to review the material and complete a series of exercises at
home prior to coming to class. In this way they have to call on prior knowledge to complete the task. The
following day we review together the homework assignment and the topic along with other activities that I
have planned for the class period.

I turn every grammar review into a communicative activity of some sort. For example, if we are
studying uses of present subjunctive, I have several pairs of work activities that will generate this grammar
topic. I often assign what I consider basic grammar topics (e.g., perfect verb tenses, present indicative, and
gender of nouns) as independent study. When I assign a date for an exam, I build in 20 minutes the day
before it for questions and a quick review.

Addressing the Needs of Native and Heritage Speakers in an
AP Spanish Language Course

In the following section Maria Elena Villalba, who teaches at Miami Palmetto Senior High School in
Pinecrest, Florida, describes some of her strategies for making the most of class time for native, heritage, and
non-native speakers of Spanish.

Although it would seem that AP Spanish Language would be an easy endeavor for a Spanish speaker,
in reality “native” speakers come to us with many different backgrounds and experiences—some are
heritage speakers, some are students who have been educated in a Spanish-speaking environment, and
some may have taken a few courses in a Spanish-speaking country. It is important to consider and
address the different needs of these students as we guide them through an AP course.
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Heritage speakers have parents and/or grandparents who speak Spanish, and though they may
speak some Spanish in the home, English is their primary language, and most or all of their formal
education has taken place in the United States. Heritage speakers do not have the full range of
communication skills that would be expected of a native speaker. Many of us have classes made up
of a combination of heritage and non-native speakers. Some have more homogeneous classes, either
of heritage speakers or non-natives. Homogeneous classes can offer students a quicker pace, more
opportunity for fine-tuning skills, and a nonthreatening atmosphere where all students understand
each other. Although some might consider this homogeneity an advantage, I believe that when classes
are mixed, all students win.

In a mixed class, non-native speakers can learn from the other students by listening to
and observing them (different accents, vocabulary with regional variations, different cultural
characteristics), and Spanish speakers can, in turn, learn basic language skills from their non-native
counterparts. For some, this is the first time they actually study the linguistic components of their
own language—things like conjugations and roots of words. At first, there might be a bit of anxiety
on the part of non-native speakers, but with good management and inclusive activities, this will soon
disappear. Group work that integrates both native and non-native speakers is very beneficial for all
involved.

Activities that involve formal and informal writing and speaking are very important for all
groups, but for native or heritage speakers, these activities must involve an extra emphasis on the use
of register. The tendency is to call everybody tii and to use second-person singular conjugations at
all times. Students should develop an understanding of proper register and get used to not using the
second-person singular and certain colloquial expressions with people they do not know or in more
formal situations.

In order to get students to use proper register, teachers should involve themselves in classroom
activities to allow for the authentic use of usted. Listening and speaking activities should include
phone calls, phone messages, short conversations, and role-playing. Longer types of listening and
speaking activities could be formal class presentations (on culture or history, for example), defending
opinions in a debate, taking the role of the instructor and teaching a lesson to the rest of the class (on
grammar, reading, or culture), and describing pictures or videos. All these activities can include the
Interpersonal, Interpretive, and Presentational modes if students react to each other’s presentations
in various ways, such as taking notes, summarizing, writing a rebuttal, or defending an opposing
opinion.

Writing activities, also emphasizing proper use of register, could include writing short notes,
e-mails, cards, messages, short letters, and informal short articles. Longer activities could include
writing articles, book reports, essays, long letters (familiar and formal), cultural reports, and thesis
papers. These, too, can integrate the three modes. Students answer letters and notes, peer-edit each
other’s writing, and peer-assess written work orally and in writing. Students interact by negotiating
meaning through these activities.

Oftentimes, Spanish speakers also need extra guidance in spelling. The more students read
and write, the more likely their spelling will improve. Guide them through the reading and writing
processes just as you do for all students, but place an emphasis on the spelling of problematic
phonemes. The use of 4, v, and b, as well as the correct use of accents and punctuation are often
special needs for native speakers. It is important to constantly remind students of correct spelling.
When your class is peer-editing, make spelling one of the points to look for, especially if there is a
pattern of misspelling certain words.
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Although listening tends to be the easiest skill for native and heritage speakers to attain, make
sure they fine-tune their ears to different kinds of stimuli. Radio and television broadcasts, movies,
videos, and academic and cultural lectures are the various kinds of audio sources from which students
should be able to summarize, predict outcomes, and make appropriate inferences. It is important that
they react to what they hear (Interpersonal mode), thus showing not only that they have understood
but also can respond to an aural presentation. These reactions can be manifested in writing or
speaking.

Lastly, it is important to get all students well acquainted with the AP Exam. Students should work
toward mastering each part of the exam, managing the time allotted for each task, and familiarizing
themselves with the recording equipment they will be using in the speaking and listening sections.
Native speakers have no extra advantage in this area. In fact, they may be at a loss with respect to
their counterparts when it comes to standardized testing. Use activities that are like the ones on the
exam. Allow students time to work together in groups and then exchange ideas with other groups.
Individual students can also work on a simulated exam exercise at home, bring it to class, and share
it with a partner or in groups. All students learn more when they feel they have some control over
their own instruction. The various tasks will be very similar for all students; the main difference will
be in the depth of the material involved. Although reading and listening selections can be longer and
more complicated for native speakers, the way to approach them is the same for all. Let students lend
a hand in the direction of the course, and their ideas will enrich it.

—Maria Elena Villalba, Miami Palmetto Senior High School, Pinecrest, Florida

Cultural Contacts

In this section Leslie Patifio, who teaches AP Spanish at D’Evelyn Junior/Senior High School in Denver,
Colorado, describes creative ideas for incorporating cultural activities in her AP Spanish program.

Because of the changes to the AP Spanish Language Exam in 2007, I place more emphasis on writing,
and students turn in journals weekly. There are three sorts of formal writing assignments. The most
frequent type is a 200-250-word essay on a given topic from the list developed by AP Spanish teacher
Ken Stewart, one of the syllabus contributors in this guide (go to the Teaching Strategies section of
Sample Syllabus 5 to see topics from Ken’s list, or visit La Web de AP Spanish at http://it.stlawu
.edu/~rgol/AP-Spanish/ for the complete list). In addition, once every four weeks, the students submit
an Internet news article and summarize it, including five new vocabulary words and a brief statement
of their opinion on the subject. Finally, once every six weeks, they participate in a contacto cultural.
The goal is to encourage students to interact with the language or culture in a manner that they have
not previously experienced. Due dates are listed on the syllabus, and the contacto can be completed
anytime during the six-week period. Students in both AP (level V) and level IV do the contacto
assignments.

Students can choose from a list of acceptable contacto activities or, with prior approval from
the teacher, create their own. They write a brief review (50-100 words) in Spanish explaining what
the activity consisted of, what they learned, and what they think about it. They must also provide
a comprobante. After they hand in the summary, I pass out a sheet on which they record what they
did on each occasion. Once a student has engaged in one kind of activity, he or she cannot repeat
that particular category. They receive an automatic 40 points for completion. Points are lost only for
contactos turned in late or those that display careless errors or lack of communication.
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Standard activities range from attending Denver’s celebrations of 16 de septiembre and 5 de mayo
to exploring music and singers. After we watched La Bamba, a group of students brought in various
musical instruments. About 40 students got together in the choir room and sang “La Bamba” and
other songs while eating galletas maria and cajeta with yerba mate prepared by a Uruguayan. Students
can go with friends to an authentic Mexican restaurant where they have to speak Spanish to the
waiters, order something not typically familiar to the average American (huaraches, nopalitos), and
request a song from the mariachis. We give them ideas for songs and explain correct tipping etiquette.
I try to arrange a different opportunity every six weeks during our daily 40-minute activity period
at school. We have watched presentations by the local Ballet Folklérico and a Chicano theater group.
After studying certain topics and watching a related movie (La historia oficial, Romero), we have
invited guest speakers to class to talk about living through those times in their native countries. We
had a panel presentation by parents in our school who grew up in various Spanish-speaking countries
and discussed the differences and similarities among native speakers. Sociedad Honoraria activities
may also count as contactos (tutoring at a local elementary school with a large ESL population). If
parents give permission, students can watch certain R-rated movies in Spanish (Diarios de motocicleta
and Como agua para chocolate), which we cannot see at school.

Student-initiated ideas have included a group salsa lesson and later, one Sunday afternoon, a
sancocho, both organized by a Dominican exchange student. Students have attended worship services
in Spanish and gone on church mission trips to Mexico. Mexican heritage speakers have gone to the
Buenos Aires Pizzeria (a local Argentine-style pizza parlor). One student watched a Pedro Infante
movie with his father and uncle. Another read an entire novel after we read a selection from it in
class. For comprobantes, I have accepted restaurant and movie rental receipts, pictures (on cameras
and cell phones, in e-mails, and printed copies), a candle from a posada, food and drink brought
for the class from Mexican bakeries and grocery stores, pamphlets from 5 de mayo booths, and
notes signed by parents and pastors. And, of course, if I happened to be at the event, I likely saw the
student(s) myself. Over the years, the contactos have become one of the most memorable parts of the
advanced Spanish classes at D’Evelyn.

—Leslie Patifo, D’Evelyn Junior/Senior High School, Denver, Colorado

Student-Centered Instruction

I want my students to participate in the learning process on a daily basis, so my techniques and strategies
are very student centered. It is important that everyone is a contributing member of the class. When
students actively participate, they are also recycling information, which is an invaluable practice. Although
I am structured in my approach to teaching, I believe that if the students are not actively involved in the
process, they will not internalize the information. To achieve this balance, there are several key factors I
incorporate in every class that I teach.

First and foremost, every student must participate every day in class using the target language. My goal
is to ensure that students have the opportunity to use the target language in class. I believe in planning
for a variety of activities so that students stay motivated and are more interested in the class. Students
also receive a weekly participation grade. While this process is subjective, at the end of every class period,
I note on a chart which students did not participate that day. At the end of the week these students lose
participation points. The percentage breakdown for my grading system is:

Tests/Quizzes/Major Assignments (includes research projects) 25%
Written Assignments 25%
Aural Activities (including those we cover in the language lab) 20%
Classroom Participation 20%
Homework Assignments 10%
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I also stress the importance of using the language outside the classroom. Every year I provide students
with a list of places and agencies where they can volunteer and actively use their language skills. As an
example, we work with the Salvation Army annually to interview prospective families for the “Angel
Tree” program. Children’s names and wish lists (for toys and/or articles of clothing) are displayed on
ornaments at local malls so that area residents can purchase these gifts for them. It is one of the most
rewarding experiences that I share with my classes, and students often return on their own to work with
these Spanish-speaking families. We have also volunteered at the preschool where we read our stories to the
children or even prepare lessons for their classes. I want my students to recognize the importance of using
the target language in the community and make them aware of the opportunities and benefits that are
available to them as bilingual members of a multicultural society.

Teaching AP Spanish Language is an extremely rewarding experience for teachers and students. As you
embark on this new adventure, take time to enjoy the course and the content. Learn together with your
students and remember that success is not measured by their grades on the AP Exam but rather by the
richness and fullness of the entire experience. [Muy buena suerte!
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Chapter 3
Course Organization

This chapter discusses how to go about creating your syllabus. Here you will find several model syllabi
developed by teachers who have experience teaching this course, or the equivalent college course, and who
share some of their best practices. Remember, however, that teaching AP Spanish is a work in progress and
requires flexibility. Each class is very different from year to year, and we encourage you to embrace the
change and to be open to modifying your syllabus if you feel that your students need more time to develop
their skills in another area. Ultimately our goal is to create highly qualified students, and to accomplish this
task we must be willing to adapt the curriculum.

Syllabus Development

In the following section Laura Zinke describes how she organizes her AP Spanish Language course.

Selecting Textbooks and Other Resources

An important component of your course and the development of your syllabus is the textbook selection
process. I do not use one particular textbook to teach my AP Spanish Language course; instead I enjoy
incorporating a variety of sources that enable me to help my students achieve the skill level they need to
be successful in my course, on the AP Exam, and in future years. There are many textbooks from which
to choose, and most teachers will want to familiarize themselves with the plethora of authentic resources
available on the Internet. We encourage you to read chapter 5 of this guide and to visit the Teachers’
Resources section on AP Central for help in selecting appropriate materials for your course. I make it

a habit to search for new Web sites, which I always review completely before asking my students to visit
them. Because textbooks and ancillary materials can be very costly, I compile a list of all the resources that
I would like to purchase for my library and make every effort to select items that will complement what I
already own and use.

Planning with Themes

This section will give you a detailed description of how I plan my course. As with the sample syllabi in this
chapter, my process may or may not be an approach from which you can borrow ideas for your particular
teaching situation. My hope is that it will give you practical ideas and inspire you to develop your own.

For me, the most important step in the planning process is to answer the following questions: What are
the major topics that will be discussed in class? How will I plan them according to my academic calendar?
What resources will I need to achieve my goals?

As described in chapter 2, I decide on the overarching themes first and then select five to cover each
semester. Next I divide the semester into two quarters—one is 9 weeks in length and the other 10 weeks—
and coordinate the quarters with the school calendar, taking into account holidays, mandatory state testing,
and special schedules. Normally I cover two themes in the first quarter and three themes in the second.
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During the second semester I schedule three themes in the first quarter and two in the last to allow for
some intense preparation a few weeks prior to the AP Exam. After selecting the themes for each quarter,

I divide the quarters into units of approximately two weeks’ duration and consider which resources to
incorporate. I am not able to break down the quarters into much detail, however, until I have completed the
remainder of the planning tasks.

Step 1—Introducing a New Theme: On the first day of a new topic, I write the theme on the board and ask
students to break into groups and brainstorm a list of ideas and previously learned vocabulary words that
relate to the topic. I also ask them to make a list of the concepts that have been learned and can be learned
by studying this topic. After 30 minutes we work together to formulate a master list. We generate a list of
vocabulary words, a “banco de palabras” by category—sustantivos, infinitivos, adjetivos, for example—in
order to review words that the students have provided. In this way we compare lists, and the students learn
from each other. This activity also reinforces the material they have already learned, making the connection
and formulating a foundation for the next couple of weeks. Their homework assignment that evening is to
read an article I have selected that directly relates to the theme. The next day we discuss and summarize the
article in class using a list of leading questions I have prepared to elicit both comprehension and interpretive
answers.

When I give the class the complete list of words, we work together as a group to define and describe
them, using simple definitions or synonyms. This can be very challenging and is an excellent way of
developing higher-level, critical thinking skills. Students are not allowed to simply give the equivalent
word in English. The goal is not to memorize the word but to be able to recognize it and use it in context,
to make it a part of their working vocabulary. Their homework assignment that evening is to define the
remaining words.

Step 2—Integrating Skills: My objective is to complement the theme with audio programs: radio
broadcasts, audio magazines, and videos. For example, I use a series called Caminos Peligrosos, an

audio program consisting of 20 episodes that I weave into the course. I give students a script for the

first two episodes; this allows them to learn about the main characters and familiarize themselves with

the beginning of the story. Over the course of the next three weeks, the students participate in a series

of activities related to this program. They begin by generating a vocabulary list. Later, they write two
summaries (each one half way through the program), take a true/false quiz after every episode, and take
one final exam that assesses both new vocabulary words and overall comprehension of the story. I also
assign each student or every two students an aural summary for each episode. They must present their aural
summary to the class the next day following the episode, prior to any discussion that we have. They may
use a note card for reference but may not read directly from it. Two other sources that I incorporate often in
my units are Puerta del Sol and Nuevos Horizontes (see chapters 2 and 5 for information on how to access
these materials).

Next I select videos for each nine-week period and incorporate them into the curriculum. Films for
the Humanities (www.films.com) and Insight Media (www.insightmedia.com/IMHome.htm) are both
marvelous sources from which I purchase two or three videos each year through our school library. We
often watch the videos in the language lab, which allows me to provide a wide range of activities for my
class. I can ask the students to answer aurally and record their answers to the questions, I can pair them
randomly and ask them to work with a partner to answer questions that I have prepared, or I can put them
in groups to either respond to or generate a summary. This allows me to integrate both the Interpersonal
and Interpretive modes of communication. We normally have enough time to view three or four one- to
two-hour videos each quarter. It is imperative that you prepare well-structured activities that integrate the
three modes of communication along the way, so as to continually develop all of the skills. These types of
activities will better prepare your students for the tasks on the AP Spanish Language Exam.
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Step 3—Literary Selections: At this point I select the literary pieces that I will teach throughout the

year and place them strategically within each nine-week period. I use many of the short stories from the
required reading list for AP Spanish Literature to complement the themes. For example, when we study La
Familia we read “El hijo” by Horacio Quiroga and “No oyes ladrar los perros” by Juan Rulfo. Both of these
are very accessible to AP Spanish Language students and generate a great deal of discussion. My students
are also required to select and read an article from a Spanish-speaking country every week. They write a
summary of the article. Students share the article with a classmate, and then I ask their partners to discuss
the article with the class. In this way I have included the Interpersonal, Interpretive, and Presentational
modes within one activity. Often I will select an article for the entire class to read, especially when it
directly relates to the topic that we are studying.

Step 4—Grammar Instruction: Grammar continues to be an important part of the course; however, most
often it is discussed spontaneously as a result of a short story or poem that we have been reading. This
approach provides an excellent opportunity to make connections between what students have already
learned and the new information being presented. For easy topics, such as review of perfect tenses, I ask
students to prepare independently. On the day prior to a test, during the last 20 minutes of class, students
have an opportunity to ask questions. Songs are another excellent way of teaching and reviewing grammar.

Step 5—Prepare an Agenda: The last step in the planning process is to prepare a two- or three-week

agenda for the students. A significant challenge for me is to work my schedule around all the extracurricular
activities that occur throughout the year, such as pep rallies, state testing, and teacher in-service days.
However, if you prepare such a schedule, make every effort to adhere to the timeline—students get
frustrated when they arrive in class with their work completed only to find that the schedule has been
changed without a good reason.

Eight Sample Syllabi

The following syllabi offer solid approaches to teaching AP Spanish Language that will be useful to all
teachers, especially those new to the AP Program. Each contains varied approaches and strategies that you
can adapt to fit your personal teaching style. The two college syllabi are included to give you an idea of how
this level of Spanish is taught at institutions of higher learning.

The High School Sample Syllabi

Syllabus 1. Maritza Sloan of Plano West Senior High School in Plano, Texas, is fortunate to teach in a
school with a diverse population that includes a global community of native speakers of Spanish. She
structures her course using 14 different themes. Ms. Sloan approaches the integration of language skills
through authentic readings, both literary and journalistic, and many varied related activities. Her focus
on the development of critical thinking skills is evident in her teaching strategies. Also included in this
syllabus are excellent activities that can be used in any course.

Syllabus 2. Cheryl Fuentes-Wagner also teaches at a school with a diverse student population—George Bush
High School in Richmond, Texas. Many heritage learners come to her AP Spanish Language class from
Spanish for Native Speaker courses, and this diversity allows for unique and challenging opportunities. Her
syllabus offers excellent “real-world” activities, and Ms. Fuentes-Wagner’s course objectives clearly indicate
a focus on individual skill development, as well as the integration of skills.

Syllabus 3. Laura Zinke, who teaches at McClintock High School in Tempe, Arizona, demonstrates an

organized and structured approach to teaching AP Spanish Language. She presents activities that are useful
for students outside the classroom and integrates many authentic literary works. Her syllabus clearly reflects
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the integration of skills and comprehensive development of thematic topics. Ms. Zinke has also included
three wonderful projects that can be incorporated into any AP Spanish Language classroom.

Syllabus 4. Andrea Schueler’s syllabus reflects the excellent balance between language and literature in
her AP Spanish Language course at Stillwater Area High School in Minnesota. While her focus on the
integration of language skills is evident, specialized literary pieces, such as the unit on Don Quijote,
compliment and reinforce language study. Ms. Schueler’s unique grading methods and her excellent use of
portfolios offer different and creative approaches to teaching the course.

Syllabus 5. Ken Stewart at Chapel Hill High School in North Carolina takes a thematic approach to
teaching his course. He uses authentic resources to develop skill integration. His class topics, representative
of our society today, are meaningful to students and reflect the varied perspectives of Spanish-speaking
people. Class debates provide his students with ample opportunity for discussion.

Syllabus 6. Louis Baskinger’s syllabus offers an excellent approach to language learning. While his school,
New Hartford Senior High School in Utica, New York, has a smaller student population than the schools
represented in the first five syllabi, Mr. Baskinger’s course is as rich and varied as any other. Classes meet
every other day, and he divides his semesters by themes that last anywhere from four to six weeks. This
syllabus clearly demonstrates the development and integration of the four skills through authentic sources
and a wide range of activities.

The College Sample Syllabi

Syllabus 7. Jeffrey Reeder, from Sonoma State University, is an AP Spanish Language Exam Reader and

a member of the Development Committee. In 2006, he was selected as chairperson of his university’s
Department of Modern Languages and Literatures. The skills that he teaches in his Spanish 300 course
reflect those in the AP Spanish Language curriculum. The activities and organization presented in this
syllabus can be easily transferred to the high school classroom, where students use integrated skills to read,
talk, and write about content in authentic resources.

Syllabus 8. Carolyn Harris and Michael Braun, from Western Michigan University in Kalamazoo,

have combined their syllabi from Spanish composition and Spanish conversation courses to offer high
school teachers a complete set of varied activities that can be used in an AP class. Students in Dr. Harris’s
composition class complete a variety of writing assignments, providing opportunities to develop writing
skills similar to those taught in the AP class. In his conversation class, Dr. Braun uses a variety of
pedagogical approaches to encourage his students to develop oral communication skills and to give them
the confidence to use those skills in real-life situations.

Important Note: The AP Course Audit

The syllabi included in this Teacher’s Guide contain rich resources and will be useful in generating ideas
for your AP course. In addition to providing detailed course planners, the syllabi contain descriptions of
classroom activities and assignments, along with helpful teaching strategies. However, since AP courses
evolve with their fields and the course requirements are subject to change, the syllabi should not necessarily
be used in their entirety as models that would be authorized under the most recent guidelines of the

AP Course Audit. To view the current AP Spanish Language Curricular Requirements and examples of
additional syllabi, visit AP Central (apcentral.collegeboard.com/courseaudit/resources).
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Sample Syllabus 1

Maritza Sloan
Plano West Senior High School
Plano, Texas

School Profile

School Location and Environment: Plano is a large suburb of north Dallas with more than 200,000
inhabitants. Most are employed by a variety of white-collar businesses related to telecommunications,
electronics, insurance, and other large corporations, but no single business or institution dominates the
nature of this large metropolitan area. There are several two-year community colleges and four-year
universities with advanced degree programs within the Dallas area. Founded in 1999, Plano West has a
diverse atmosphere where the emphasis is on educational success. It is the newest senior high school in the
Plano Independent School District, serving the western end of the city. Most students live within a two- to
three-mile radius of the school. They have forged a very strong academic body that strives for academic
excellence. The school offers 26 Advanced Placement Program courses, including steadily growing Spanish
4: AP Spanish Language and Spanish 5: AP Spanish Literature classes. This year we have 30 National Merit
Finalists, 59 Commended Students in the National Merit Scholarship Program, and 6 National Hispanic
Scholars. Our alumni report that once they start college, they find themselves very well prepared and their
university classes do not seem overly difficult.

Grades: 11 and 12
Type: Public senior high school
Total Enrollment: 1,841

Ethnic Diversity: Asian American, 18.5 percent; African American, 7.6 percent; Hispanic, 5.9 percent;
Native American, 0.3 percent. A large number of students come from bilingual homes or speak more than
one language. Asian languages are the predominant languages after English.

College Record: Out of the graduating class, 97 percent plan to attend college—85 percent at a four-year
university and 12 percent at a two-year community college. Most students come from families in which the
parents have had at least some college-level education. Advanced degrees are common in the community.

Personal Philosophy

For the past few years of my teaching career, I have been blessed with an ethnically diverse group of
students who on a daily basis make my classroom a global community full of vibrant personalities,
energy, and different points of view. Students bring with them many experiences and customs from their
own cultures and are able to share them with their classmates and me—a benefit that was missing in my
previous five years of teaching.

Although I am a Spanish teacher, I strongly believe that my function is not only to teach my students
the target language but also to show them how to be organized, to have discipline in their learning, to
try their best, to work hard, and to go the extra mile. My students must take responsibility for their own
learning when they are in my classroom. As a teacher and guide whose role is to enhance their learning and
spur their creativity, I make sure that they are not afraid to ask questions and to share information with the
rest of the class. We all benefit from each other’s knowledge. During discussion in my Spanish literature
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class, for instance, I tell students: “You are an independent reader. If you can prove the point you want to
convey, I will accept it.” I am convinced that students are very creative, so most of all I want them to work
together to help create a synergistic environment where they can learn from one another. My classroom is
not my classroom—it is our classroom.

Class Profile

Plano West offers both AP Spanish Language and AP Spanish Literature classes. We have about six sections
of Spanish 4: AP Spanish Language (taught by myself and one other instructor) and one or two sections

of Spanish 5: AP Spanish Literature each year. Spanish 4 AP students have already had several years of
Spanish-language studies. They are required to have completed Spanish 3 (preferably 3 Honors) in order to
enroll in the class. However, Plano has an open-enrollment policy and wants all students to experience an
AP course before they go to a university. We operate on a traditional schedule, with classes meeting every
day for 50 minutes. There are between 20 and 27 students in each section. The school has one language
laboratory with 30 stations, which is shared by eight teachers in four languages. Every world-language
class is therefore able to conduct only one class period in the lab per week. For the AP Spanish Language
class, we use listening activities from: Abriendo paso: Lectura, AP Spanish: Preparing for the Language
Examination, Espafiol en pareja, Misterios, and Tridngulo, plus individual and pair activities created by the
teachers. Other listening activities are carried out in the classroom, using the computer or CD player.

Course Overview

AP Spanish Language is the equivalent of a third-year college course in advanced Spanish writing,

reading, listening, and conversation. It focuses on aural/oral skills, reading comprehension, grammar, and
composition. The course draws on all of the students’ previous language learning and emphasizes the use
of Spanish as a means for active communication. AP Spanish 4 utilizes higher-level critical thinking and
focuses on the development of grammatical accuracy and fluency. The program seeks to develop useful
language skills that can be applied to various activities and disciplines, rather than the mastery of any
specific subject matter. The course naturally devotes significant attention to preparation for the AP Spanish
Language Exam (which all students enrolled in the class are required to take), and extensive training in the
organization and writing of compositions is an integral part of the program.

Objectives

AP Spanish Language class covers the Interpersonal, Interpretive, and Presentational modes in Spanish, as
well as aspects of the cultures of Spanish-speaking countries. The goals of the course are as follows:

Interpretive Mode: Listening

The listening portion in Section I of the AP Exam accounts for 20 percent of the student’s grade. The
students must also listen to a report, or fuente, in order to complete the formal writing part of Section II of
the exam. The ability to understand the spoken language, both formally and in conversation, is therefore
essential in this class. Students are required and encouraged to listen to authentic sources such as news,
radio shows, and TV programs on a daily basis in class and at home. In the language lab, students listen to
songs, news reports, documentaries, and interviews. The main focus is to teach them to take notes, gather
important data while they listen, and extract the main idea from the information presented.

Interpersonal and Presentational Modes: Speaking

The ability to speak with accuracy and fluency, using appropriate pronunciation and intonation, is also
crucial. The class is conducted entirely in Spanish, and participation in the target language is mandatory.
For example, after listening to a report, song, or any other listening source, there is a discussion. I use
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debates, panel discussions, and simulated phone conversations to compare and contrast ideas or people in
order to reinforce presentational speaking as well as natural conversations.

Interpretive Mode: Reading

In this category, I focus on the expansion and acquisition of vocabulary and grammatical structures that
enable the students to read newspaper and magazine articles as well as literature with ease and accuracy.
This is one of the most challenging tasks. I start the year with very short readings and comprehension
questions. Little by little, the readings become more authentic, and the level of difficulty increases. Every six
weeks I include a work from the AP Spanish Literature reading list and discuss it.

Interpersonal and Presentational Modes: Writing

The ability to express written ideas accurately and fluently at a high level of proficiency is another key skill
that this course develops. Thirty percent of the AP Exam is devoted to writing; consequently, I spend a
significant amount of time on improving students’ writing abilities. I use informal writings as warm-up
exercises (prdcticas de calentamiento)—e-mails to a friend, diary entries, notes to parents or roommates,
and so forth. Students have 10 minutes to complete them at the beginning of class. Because of the size

of the classes, I assign formal writing projects once every six weeks, and I teach the ability to synthesize
authentic listening and reading sources, such as documentaries, news reports, interviews, and newspaper
and magazine articles, in a well-developed essay of 200-240 words.

Culture

Students expand their awareness of the differences and similarities among selected cultural and linguistic
aspects of various Spanish-speaking societies.

Texts

For the main textbooks, I use José Diaz and Stephen Collins’s Abriendo paso: Gramdtica and Abriendo
paso: Lectura. For supplementary purposes, I also draw on the following: Abriendo puertas: Antologia de
literatura en espariol, tomo I; Bente, Hoy: Conversar y explicar (an old book that I still use because it has
great vocabulary sources and some good activities); Couch et al., Una vez mds; Diaz et al., AP Spanish:
Preparing for the Language Examination; Dreke et al., Espariol en pareja; Gatski and McMullan, Tridngulo:
A propdsito; and Magenis et al., Misterios: Problem Solving for Intermediate Students. See the Teacher
Resources section for full publication data.

Course Planner

Each semester runs for 18 weeks. However, the seven units taught in each semester account for only 16
weeks of instruction. State testing (TAKS-Texas Assessment of Knowledge and Skills), district exams (four
days per semester), and fall and spring breaks take up the rest of the time.

Note: Full references for the short titles of the readers cited here may be found in the Teacher Resources

section. Throughout, Abriendo paso refers to the Lectura volume of this work, and AP Spanish refers to AP
Spanish: Preparing for the Language Examination.
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First Semester

Unit

Objectives

Related Activities

1
Autobiografia
(5 days)

« Discuss self, family, and friends in oral and
written form.

« Students’ oral presentations and discussion in
groups.

« Discuss literary styles and devices in narratives.

« Acquire active and passive vocabulary about
relaciones personales.

 Improve listening and reading comprehension
skills.

« Review basic structures in the present tense:
gustar verbs and ser/estar.

Reading: Interviews with, or autobiographical
articles by, famous people in popular magazines,
like People en esparfiol and Vanidades.

Read and discuss
“Autorretrato” by Rosario
Castellanos (in Abriendo
puertas).

2
“El décimo’
(15 days)

]

« Communicate in oral and written form in the
present and preterite tenses.

« Continue with vocabulary for relaciones personales.

 Review basic structures in the imperfect, present
perfect, and pluperfect tenses.

« Additional review of ser and estar.

Reading: “El décimo” by Emilia Pardo Bazan (in
Abriendo paso). Discuss the story and engage in
pre- and post-reading comprehension activities.

Writing: An inquiry: “Un evento importante en tu
vida” (preterite tense).

Listening and reading comprehension skills:
Learn about everyday life in Spain (e.g., la loteria,
el premio gordo) by listening to interviews with
guest speakers from Spain.

“Las medias rojas” by
Emilia Pardo Bazan (in
Abriendo puertas).

3
Los viajes
(10 days)

« Communicate in oral and written form in the
past tense.

« Review basic structures of reflexive verbs, direct
and indirect objects, and verbs like gustar.

o Acquire active and passive vocabulary about el
turismo.

Reading: Magazine articles about aspects of travel
in Hispanic countries.

Listening: Student-made, simulated video
travelogues; “El arte de escuchar” in Tridngulo.
Writing: (1) Make travel arrangements. (2) Write a
travel brochure that includes information about

the mode of transportation, activities, landmarks,
and hotels.

Speaking: (1) Simulated conversations about
making travel plans. (2) Compare and contrast
different vacation spots.

Use the Internet to research
vacation spots.

38




Course Organization

Unit Objectives Related Activities
4 o Communicate in oral and written form in present | Tela de arasia literaria:
Los derechos and past sequences. This is a literary web (a
humanos « Review basic structures and uses of the present table with three rows and
(15 days) and present perfect subjunctive tenses, adjectives, | three columns), in which
and comparison of adjectives. the four corners contain
o Acquire active and passive vocabulary about the title of some literary
cuestiones sociales. work or a historical person
Reading: “La siesta del martes” by Gabriel Garcia or place that the stuqents
Marquez (in Abriendo puertas). have studied. There is an
. O . .. ) ) empty cell between each
Listening: “El arte de escuchar™ interview withan | e Te o dan
immigrant in Tridngulo; comprehension skills. empty cell in the center of
Speaking: Debate and discussion—étnicos the table. The students fill
indigenas and roles of women; immigration. in the corner squares with
Writing: (1) Formal writing: Integrated essay information about that
on human rights. (2) Informal writing: letter to topic. Then they fill in the
congratulate a Nobel Peace Prize-winner. empty cell between each
corner with similarities
between the two topics.
Finally, students fill the
center cell with information
that all four topics have in
common.
5 « Communicate in oral and written form Comparison of social

Las experiencias
que nos definen
y continuacion
de cuestiones
sociales

(10 days)

expressing emotion and doubt.
« Continue with vocabulary: la agencia social.
 Review basic structures of future and future
perfect tenses, conditional and conditional perfect
tenses, and use of se me for unexpected events.
Reading: “No oyes ladrar los perros” by Juan Rulfo
(in Abriendo paso).
Writing: A personal letter giving advice to a friend.
Speaking: (1) Discussion about appropriate
courteous requests in social situations.
(2) Discussions and interpretation of the reading.
Listening: “El arte de escuchar: La sociedad” in

Trigngulo and selected “Practicas auditivas” in
AP Spanish.

problems in different parts
of the world, using panel
discussions or group work.
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Unit Objectives Related Activities
6 « Communicate in oral and written form, making | El delantal blanco: role-
Expresar predictions. playing of selected scenes.
deseos y o Review basic structures of present and past
obligaciones subjunctive tenses, adjective clauses, adverbial
(20 days) clauses, and present sequence.
 Acquire active and passive vocabulary: idiomatic
expressions with echar and haber, impersonal
expressions with hacer, cognates, and word roots.
Reading: El delantal blanco by Sergio Vodanovic
(in Abriendo paso). Engage in pre- and
post-reading activities.
Writing: Formal writing: “De todo un poco,”
Tridngulo, pp. 240-41.
Speaking: Simulated conversations: solicitando un
trabajo and entrevistando por teléfono.
Listening: Listening comprehension exercises.
7 o Communicate in oral and written form, Discuss the messages in the
Espectaculos discussing favorite activities. songs that students have
y diversiones « Review basic structures of commands, subjunctive listened to in this unit. Talk
(5-7 days) with adverbial clauses, and indefinite and negative about different styles.

antecedents.

« Acquire active and passive vocabulary about los
pasatiempos.

Reading: Articles and movie reviews from various
magazines, songs, and music videos.

Listening: Listen to songs by Shakira, Juanes,
Mana, Alex Ubago, and others.

Speaking: Discussions of song lyrics, styles, and
regions.

District semester exam: All students take this
exam.




Second Semester

Course Organization

Unit

Objectives

Related Activities

8
“El arbol de oro”
(10 days)

« Communicate in oral and written form.

« Review basic structures of the progressive tenses
and uses of infinitives, por, and para. Past
sequences (conditional, imperfect tenses), si and
como si clauses.

o Acquire active and passive vocabulary about la
escuela.

o Selected vocabulary from “El arbol de oro.”

Reading: “El arbol de oro” by Ana Maria Matute
(in Abriendo paso).

Speaking: Narrate a childhood anecdote. Formal
speaking exercise: “Comparando experiencias
escolares.”

Writing: Informal writing: “Experiencias de
fantasias cuando eras nifo.”

Listening: “El arte de escuchar: La escuela” in
Tridngulo.

What impression of
Hispanic childhood and
schooling do you derive
from Matute’s story?

9
Lasaludyla
medicina
(10 days)

« Communicate in oral and written form in the
present and preterite tenses.

« Review basic uses of lo que, lo cual, lo que +
subjunctive, por + adj./adv. + subjunctive, relative
pronouns, and adverbs.

« Acquire active and passive vocabulary about el
hospital, la salud, and selected vocabulary from
“Un dia de éstos.”

Reading: “Un dia de éstos” by Gabriel Garcia
Marquez (in Abriendo puertas).

Writing: An experience or anecdote in the
emergency room (takeoff on the TV show ER).

Speaking: Discussion: “Medicina socializada vs.
medicina de EE.UU.”

Listening: “El arte de escuchar: La salud y la
medicina” in Tridngulo.

Compare and contrast

present health problems and
epidemics with those of the

past.
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Unit

Objectives

Related Activities

10

Las amistades
(15 days)

« Communicate in oral and written form in the
past tense.

« Review basic structures of verbs requiring
prepositions, prepositional pronouns, and the
subjunctive with “—quiera” expressions.

 Acquire active and passive vocabulary about las
amistades, physical characteristics, personality,
and emotions.

Reading: “Dos caras” by Sabine Ulibarri (in
Abriendo paso).

Writing: Formal writing: “Las amistades.”

Speaking: Round-table discussion about “Balada
de los dos abuelos” by Nicolas Guillén (in
Abriendo puertas). Compare and contrast
characteristics that build friendships versus those
that destroy them.

Listening: Listening comprehension exercises;
descriptions.

Comparison of the concept
of friendship in different
cultures.

11

El salon de belleza

y la barberia
(10 days)

« Communicate in oral and written form in present
and past sequences.

« Review basic structures of adjectives, possesive
pronouns, comparatives, superlatives,
prepositions, prepositional combinations, and
compound prepositions.

o Acquire active and passive vocabulary about el
salon de belleza and la barberia.

Reading: “Espuma y nada mas” by Hernando Téllez
(in Abriendo paso, 1995 ed. [I have a set of the old
books in my classroom that I still use]) and
“En el salon de belleza” (in Hoy).

Writing: Informal writing: “La primera impresion
es la que vale”’—defend or dispute.

Speaking: Skits: Beauty salon or barber shop.
Discussion: “Vestirse para el éxito. ;Qué
significa?”

Listening: Listening comprehension exercises.

Explore interrelationships
and similarities of style.
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Unit

Objectives

Related Activities

12

Viaje de compras

(5 days)

o Communicate in oral and written form,
expressing emotion and doubt.

« Review basic uses of interrogatives, exclamations,
and demonstratives.

« Acquire active and passive vocabulary about
comprando cosas.

Reading: “El viaje de compras” (in Hoy) and
advertisements from various magazines.

Writing: Various topics: “(1) Discuta un viaje de
compras que hizo con un miembro de su familia
para comprar ropa para el comienzo del ano
escolar. (2) Describa: ;Como fueron y adénde
fueron, qué compraron? (3) Discuta la ropa que
se llevard en su boda. (4) Se acaba de anunciar
que de aqui en adelante se llevara uniforme en
su escuela. Escribale una carta al director de la
escuela y convénzalo que cambie esta regla.
(5) Escriba un anuncio de un producto para una
revista.”

Speaking: Classroom discussion topics:
“(1) Descripciones y preferencias de la ropa.
(2) Yendo de compras en un mercado
internacional. (3) Situaciones apropiadas e
inapropiadas sobre la ropa. (4) Planeando
que ropa se intenta llevar a un viaje.
5) Conversaciones en la tienda para discutir
algo a favor o en contra sobre algin producto.
(6) Discusiones sobre un anuncio en una revista.”

Listening: Listening comprehension: Commercials
(as recorded from radio and TV).

Dress habits in different
cultures and shopping in
different countries.
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Unit

Objectives

Related Activities

13

El medio
ambiente

(10 days)

o Communicate in oral and written form, making
predictions.

o Review basic uses of relative pronouns and
affirmative and negative expressions.

o Acquire active and passive selected vocabulary
about el medio ambiente.

Reading: “Mi caballo mago” by Sabine Ulibarri
(in Abriendo puertas). Acquire active and passive
selected vocabulary from the reading selection.

Writing: On the subject of pollution: “Escribe una
carta a un amigo en que le hablas de lo que mas
te afecta de la contaminacién. Saluda a tu amigo
y (1) describe el problema que te afecta; (2) dile lo
que haces para resolverlo; (3) pide sugerencias
suyas para resolverlo; y (4) despidete.”

Speaking: Formal address: “Imagina que tienes que
dar una presentacion formal ante la
municipalidad de Plano. El articulo impreso
presenta un reportaje sobre la deforestacion
ambiental; el reportaje que vas a escuchar
presenta un reportaje sobre la ecologia. En
una presentacion formal, explica ;Cuales son
unos pasos que uno podria hacer para impedir
el empeoramiento del medio ambiente segtin
estas fuentes?” (This exercise is designed as
preparation for the AP Exam.)

Listening: Listening comprehension exercise
(Triangulo).

Compare and contrast two
stories: “Mi caballo mago”
and “Dos caras.”

14
El realismo
magico

(20 days)

« Communicate in oral and written form,
discussing conflicts.

 Review basic structures and uses of numbers and
genders, definite and indefinite articles, and noun
genders.

Reading: “Continuidad de los parques” by Julio
Cortazar (in Abriendo paso), pre- and post-
reading activities. Acquire active and passive
selected vocabulary from the reading.

Writing: Informal writing practices (several topics)
from AP Spanish, pp. 146-51.

Speaking: Informal and formal practices from
AP Spanish, pp. 146-51.

Listening: Selections from a video interview with
Gabriel Garcia Marquez on realismo mdgico.

District semester exam: All students take this
exam.

AP Spanish Language
Exam.
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Teaching Strategies

A world language is not taught by lecturing, so I do very little of it, except for situations in which I can
convey essential information while at the same time enhancing students’ listening abilities. Rather,

I structure the course around active student participation, both individual and in groups. Spanish is
used exclusively in all aspects of the course, and I try as much as possible to include the Interpersonal,
Interpretive, and Presentational modes in each and every classroom session.

Correct grammar and an ample vocabulary are essential for success on the AP Exam, and I strive to
integrate these goals naturally into my teaching by presenting them in relation to authentic reading material
and real-life situations. Students learn best when all parts of the lesson fit together and reinforce each
other. The Course Planner, organized into units by topics, makes this clear. For example, we begin in the
autobiographical mode, acquiring appropriate vocabulary and reading short sketches in magazines. This
is supplemented by a discussion of Castellano’s “Autorretrato,” and by the following week, the students are
ready for a writing assignment about an important event in their lives. (By the way, I make it a practice to
draw a fair number of titles from the AP Spanish Literature required reading list, which gives a head start
to those students who will be taking Spanish 5 the next year. I began doing this about three years ago, when

I had difficulty finishing all the reading for the AP Spanish Literature curriculum in just one school year.)

Engaging in a variety of activities keeps students alert and engaged. They listen to and watch all sorts
of things: news reports, documentaries, travelogues, popular music, segments of television shows, radio
and TV commercials, and taped interviews. (Barnes and Noble is a good place to purchase Spanish music
directly or to order music CDs, TV and radio recordings, or newspapers in Spanish. Amazon.com is a
good online source for music and magazines.) Students must speak individually in class, but they also take
part in pair activities, panel discussions, debates, and role-playing. They write formal essays and shorter,
practical correspondence: e-mail messages, letters, and notes. Reading material covers a whole gamut of
sources, not just selections from the textbooks and AP Spanish Literature list but current magazine articles,
movie reviews, and print advertisements. (I am from Costa Rica, and I visit there at least once a year,
returning with a lot of magazines and newspapers. These sources vary from year to year depending on
current events and what material I can get. Also, my students travel a lot, and they frequently bring back
magazines and newspapers as souvenirs.) Students also learn how to navigate the Internet successfully in
Spanish—for instance, when they research popular vacation destinations.

In addition to making sure that my students have developed the requisite language skills that lead to
success on their standardized assessments, I also devote time to familiarizing them with the format and
specific kinds of questions that they will encounter in these situations. The Plano school district has
created a simulated AP Exam that we use to prepare for the real one. The class continues to meet after
the AP Exam so that we can get ready for the district exam at the end of the semester.

Student Evaluation
Plano West operates on two 18-week semesters, with one recorded grade for students’ transcripts per

semester but three report cards—one every six weeks—to apprise students and parents of their progress.

TESTS AND ESSAYS (50 percent)

® There is a test after every grammar lesson. The grammar tests are usually fill-in-the-blank or
short-answer format.
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® Every six weeks, students have an entire class period to write a formal essay that incorporates
recently learned vocabulary and counts the same as a test grade. Based on the format of the
Presentational writing task on the AP Exam, the students are presented with three sources, both
printed and aural. First they have 10 minutes to read the printed material. Then I play the audio
material, and they take notes using the strategies learned in previous language lab listening activities.
Students have the rest of the class period to write the essay. The essay question is designed to test
their ability to interpret and synthesize different sources. They have been taught to read the question
carefully, to focus on what it asks for, and to cite the three sources specifically. Grammar tests and
formal essays together account for 25 percent of the semester grade.

® The Plano Independent School District, by school board mandate, is required to give common
assessments at the end of each semester. These exams are based on state and local standards as
applied in the district curriculum. Each secondary teacher in Plano ISD in each curriculum gives the
same assessment as the semester exam for his or her course. It is worth 25 percent of the student’s
semester grade. The Spanish 4: AP Spanish Language common semester exam has been specifically
reworked to reflect each of the tasks found on the 2007 Spanish AP Language Exam.

QUIZZES (25 percent)

e Students take about three quizzes per week, covering vocabulary, reading comprehension, and
listening comprehension. Vocabulary quizzes require students to write the meanings of the words
or to use the words in sentences. Informal in-class writings take the place of quizzes as the year
progresses.

HOMEWORK AND CLASS ASSIGNMENTS (25 percent)
e Students should assume that they will be graded on this work nearly every day. Homework is
assigned on a daily basis, and students must complete it because it expands on what we have studied
in class.

For essays and speaking activities, we use the AP Scoring Guidelines to assess the students.

Plano West Senior High uses the following grading scale:

A+ = 97 percent and above B+ = 87-89 percent C+ = 77-79 percent
A =93-96 percent B = 83-86 percent C = 71-76 percent
A- =90-92 percent B- = 80-82 percent C- =70 percent

F = below 70 percent

Teacher Resources

Major Textbooks

Diaz, José M., and Stephen J. Collins. Abriendo paso: Gramdtica. Upper Saddle River, N.J.: Pearson/Prentice
Hall, 2001.

Diaz, José M., and Stephen J. Collins. Abriendo paso: Lectura. Upper Saddle River, N.J.: Pearson/Prentice
Hall, 2001.

Supplementary Textbooks
Bente, Thomas O. Hoy: Conversar y escribir. New York: McGraw-Hill, 1976.
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Couch, James H., Rebecca D. McCann, Carmel Rodriguez-Walter, and Angel Rubio-Maroto. Una vez mds.
2nd ed. White Plains, N.Y.: Longman, 1993.

Diaz, José M., Margarita Leicher-Prieto, and Glenn J. Nadelbach. AP Spanish: Preparing for the Language
Examination. 2nd ed. White Plains, N.Y.: Longman, 1996. Includes an audio component.

Dreke, Michael, Wolfgang Lind, and Margaret Schlubach-Riiping. Espariol en pareja. Berlin: Langenscheidt,
1991.

Gatski, Barbara, and John McMullan. Tridngulo: A propdsito. 4th ed. Sandwich, Mass.: Wayside Publishing,
2006. Includes an audio component.

Magenis, Richard S., Isaac Goldemberg, and Alicia E. Cisneros. Misterios: Problem Solving for Intermediate
Students. Upper Saddle River, N.J.: Pearson/Prentice Hall, 1996.

Nextext. Abriendo puertas: Antologia de literatura en espariol, tomo I. Evanston, Ill.: McDougal Littell, 2003.

Video

Gabriel Garcia Mdrquez: La magia de lo real. 1981. Directed by Ana Christiana Navarro. 60 minutes.
Available from Films for the Humanities and Sciences, PO Box 2053, Princeton, NJ 08543-2053;
800 257-5126; www.films.com.

Student Activities

Class Debates

Classroom debates are a favorite activity for both students and teachers. They allow the students to develop
and express their opinions on current or historical issues that affect the country, students’ lives, or their
local community. The topics are usually controversial and provoke a lot of conversation and lively dialogue
among the students.

Procedure
On the day before the debate:

1. The class is divided into two groups, and opposing sides are chosen (equal number of students if
possible).

2. Teachers assign a topic or issue—a current event is preferred.
3. Each student prepares his or her side as homework and may write notes on index cards.
4. Students may bring any source of support for their side (newspaper articles, pictures, and so forth).

Rules for Participants

® You may use note cards that you have prepared in advance.

You will have 5 minutes to confer with your group before we begin.
® You may not repeat what another student says.

® Answers and responses must be original (do not rephrase).
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® Each time you speak, you will receive a checkmark. At the end, the person with the most checks
receives a grade of 100. I use a sliding scale for everyone else’s grade.

e [f everybody does a particularly good job, raising their hands to speak, but I cannot call on all
students because of time limits, I may give everyone a grade of 100.

e Each group will each have 8 minutes to present its case.

e At the end of this time, we will have 10 minutes for commentary about each side. Everyone,
including the group who presented, may comment.

Llave de Entrada

Scattered throughout the class calendar are several dichos. On the corresponding day, I post on the door
of the classroom a sign that says: “3Cudl es la llave para entrar?” (What is the password for entering?) The
students must provide the correct dicho for that date in order to enter. It is fun for the students, and it is a
good way to remember some of the dichos that I teach them during the year.

Activities in the Language Laboratory

We use the language laboratory to do activities directly related to the AP Exam—for example, listening to
news reports and interviews. Students use strategies such as note-taking and extracting the details from the
more general information presented in short documentaries.

News Summary

Students listen to a 7- to 10-minute news segment from the Univision network and/or any other
documentary form, and they classify the information into the following categories on the handout
provided.

Reportaje #1
Nombre:
Clase:
Fecha:

Tema del reportaje o del programa:

sDe qué se trata este reportaje? Anota aqui:

Punto importante:

Otro punto importante:
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Punto final:

Pair Activities

We also use the lab for other types of listening activities and to speak in pairs or hold three-way
conversations. We use Espariol en pareja for the twosome exercises, and it works very well. This allows
students to conduct interviews with each other or in groups. We use Misterios for additional listening
opportunities and for writing exercises after we listen to the related material in the laboratory.

Simulated Conversations

We prepare for the Interpersonal and Presentational speaking portions of the AP Exam in the language lab.
The following is an example of what the students hear and say:

Overview

Imagina que recibes un mensaje telefénico de tu abuelita Anita en Costa Rica. Ella quiere 