
Setting a Policy for 
AP® English 

The College Board publication AP and Higher Education discusses the following topics at greater 
length: how to set an AP policy, AP research studies, the development of AP courses and exams, 
and the AP Exam scoring. For more information or to request a copy of this publication, please go to 
apcentral.collegeboard.com/highered.

Th e purpose of this guide is to provide college faculty and administrators with research 
data, participation and performance data of AP® English students, curricular content, 
and sample exam questions to facilitate the establishment of appropriate credit and 
placement policies for AP English.  

Th e Advanced Placement Program® (AP) provides motivated students with the oppor-
tunity to take college-level courses while still in high school. Students demonstrate their 
mastery of the curriculum by taking AP Exams—35 exams, including two in English, 
are available in 20 subject areas. In 2005, more than 1.2 million students took AP Exams 
worldwide. Of the 2.1 million AP Exams taken in 2005, more than 492,000 were in 
English (about 231,000 for English Language and Composition, and about 261,000 
for English Literature and Composition). More than 3,000 colleges and universities,  
including many international institutions, accept qualifying AP Exam scores for credit, 
placement, or both.

Th roughout its 50-year history, the AP Program has maintained high standards of rigor 
in its courses and exams. Since its inception, AP has been a respected force in American 
education due to the critical involvement of college and university faculty members.

English Faculty Involvement in AP
College and university faculty members play a vital role in every stage of development and 
scoring of an AP course and exam, helping to ensure their high quality. Each AP discipline 
has its own Development Committee—composed of college and university professors 
and experienced AP teachers—that is responsible for creating the course guidelines and 
exam questions. College and university faculty members also serve as the Chief Readers, 
responsible for establishing the exam-scoring guidelines and overseeing the annual AP 
Reading of the free-response section for their academic discipline. 

“Th e AP English Language and Composition Examination 
requires students to demonstrate their knowledge of rhetorical 
theory and analysis so that they can read texts to determine 
how meaning, purpose, and eff ect are achieved and write 
their own compositions that are forceful and correct. I have 
been actively involved for the past 20 years in establishing the 
curricula for fi rst-year writing courses, the very courses with 
which AP English Language and Composition instruction is 
supposed to articulate...I consider the work I do with AP among 
the most important of my professional commitments.”—David Jolliff e, AP English Language and Composition Chief Reader
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How to Set an AP Policy
Th e College Board encourages higher education institutions to base 
their AP policy decisions on data and research, and recognizes 
that diff erent institutions and departments will set diff erent poli-
cies, based upon factors unique to their institution, student body, 
and academic discipline. Th e best way for colleges and universities 
to determine their AP credit and placement policies is to conduct 
their own research on the performance of AP and non-AP students 
at their own institution and in their own department.

Research on AP English Student Performance 
Research studies show that students who do well on an AP Exam 
are academically prepared to place out of a corresponding college 
course and move on to the next higher-level course in the disci-
pline. See Tables 1 and 2 for data from a research study compar-
ing AP and non-AP student performance for second-level college 
English courses.  

Table 1: Student Performance in Second-Level English Courses 
AP English Language and Composition Students Versus 
Non-AP Students

 
AP 

EXAM 
GRADE

GPA
PERCENT OF 

STUDENTS SCORING 
AN A OR B

AP Students 
Who Place 

Out of Intro. 
Course 

AP 5 3.59 97

AP 4 3.51 96

AP 3 3.27 89

Students Who 
Complete 

Intro. Course
Non-AP 3.13 85

Table 2: Student Performance in Second-Level English Courses 
AP English Literature and Composition Students Versus 
Non-AP Students

 
AP 

EXAM 
GRADE

GPA
PERCENT OF 

STUDENTS SCORING 
AN A OR B

AP Students 
Who Place 

Out of Intro. 
Course 

AP 5 3.36 90

AP 4 3.39 94

AP 3 3.23 88

Students Who 
Complete 

Intro. Course
Non-AP 3.01 80

PDF copies of this research and other research studies can be found 
at apcentral.collegeboard.com/colleges/research.

In addition to research studies on AP student performance, the 
College Board conducts college comparability studies to measure 
the degree to which the AP courses and exams are equivalent in 
content and diffi  culty to corresponding college courses. Th e AP 
Exam scoring rubric is established so that the lowest composite 
score that earns an AP grade of 5 is equivalent to the average score 
earned by college students who received grades of A in a compa-
rable course. Th e lowest score that earns an AP grade of 4 is equiva-
lent to the average B, and the lowest score that earns an AP grade of 
3 is equivalent to the average C.

Th e research that the College Board conducts is intended to help 
institutions and academic departments as they establish appropriate 
AP policies. AP Central® (apcentral.collegeboard.com), the College 
Board’s online home for AP professionals, contains other resources 
that may assist in this process, including the Course Description, 
released exam questions, and sample student responses at diff erent 
levels of ability.

For more information go to:
apcentral.collegeboard.com/englang/exam
apcentral.collegeboard.com/englit/exam

AP Credit Policy Info on the Web
Information about AP credit and placement policies at more than 1,000 colleges and universities is 
available on the College Board’s Web site at www.collegeboard.com/ap/creditpolicy.
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AP English Students, 
Courses, and Exams

Participation and Performance Data 
for AP English Students in 2005
Total Number of Schools Off ering AP English Language: 7,624 
Total Number of Schools Off ering AP English Literature: 11,483

Table 3: AP English Language and Composition Exam Score 
Distribution, 2005

EXAM GRADE NUMBER OF EXAMINEES % AT

Score of 5 17,315 7.5%

Score of 4 37,805 16.4%

Score of 3 75,080 32.5%

Score of 2 76,799 33.3%

Score of 1 23,710 10.3%

230,709 100.0%

Table 4: AP English Literature and Composition Exam Score 
Distribution, 2005

EXAM GRADE NUMBER OF EXAMINEES % AT

Score of 5 21,043 8.1%

Score of 4 52,405 20.1%

Score of 3 88,170 33.8%

Score of 2 77,501 29.7%

Score of 1 21,839 8.4%

260,958 100.0%

Figure 1: AP English 
Language and 
Composition Examinees 
by Gender, 2005

Figure 2: AP English 
Literature and 
Composition Examinees 
by Gender, 2005

Figure 3: AP English Language and Composition Examinees 
by Race and Ethnicity, 2005

Figure 4: AP English Literature and Composition Examinees 
by Race and Ethnicity, 2005

The AP English Courses
Th e two AP English courses are designed to provide students with 
a learning experience equivalent to that of an introductory college 
course in English rhetoric, composition, or literature. Th e AP 
English Language and Composition course is designed to engage 
students in becoming skilled readers of prose written in a variety 
of periods, disciplines, and rhetorical contexts, and in becoming 
skilled writers who compose for a variety of purposes. Th e AP 
English Literature and Composition course focuses on the careful 
reading and critical analysis of imaginative literature. Th rough the 
close reading of selected texts, students deepen their understanding 
of the ways writers use language to provide both meaning and plea-
sure for their readers, considering issues such as a work’s structure, 
style, and themes. 

The Development Committees create the guidelines for the 
AP English courses and design the AP Exams.  Periodically the 
Development Committees conduct curriculum surveys, sent to 
professors who teach the comparable college-level course, that help 
ensure that the AP English courses remain current with concepts and 
themes as taught in college and university classrooms.  
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AP English Language and Composition

Th e AP English Language and Composition course follows the 
main emphases of college composition courses as outlined below.  
First-year composition courses allow students to write in a variety 
of forms and on a variety of subjects, with the overarching purpose 
to enable students to write eff ectively and confi dently in their 
college courses across the curriculum and in their professional and 
personal lives. Th erefore, most composition courses emphasize the 
expository, analytical, and argumentative writing that forms the 
basis of academic and professional communication as well as the 
personal and refl ective writing that fosters the development of writ-
ing facility in any context. In addition, most composition courses 
teach students to base the expository, analytical, and argumentative 
writing they do in college on reading, and not solely on personal 
experience and observation. Composition courses, therefore, teach 
students to read primary and secondary source material careful-
ly, to synthesize material from these texts in their own composi-
tions, and to cite source material using professionally established 
conventions. College writing programs recognize that skill in writ-
ing proceeds from the students’ awareness of their own compos-
ing processes: the way they explore ideas, reconsider strategies, and 
revise their work. Th is experience of the process of composing is 
the essence of the fi rst-year writing course; AP English Language 
and Composition emphasizes this process, asking students to write 
essays that proceed through several stages or draft s, with revi-
sions aided by their teacher and peers.  As in the college course, 
the purpose of AP English Language and Composition is to enable 
students to read complex texts with understanding and to write 
prose of suffi  cient richness and complexity to communicate eff ec-
tively with mature readers. 

Upon completing the AP English Language and Composition 
course, students should be able to:

•  analyze and interpret samples of good writing, identifying 
and explaining an author’s use of rhetorical strategies and 
techniques;

•  apply eff ective strategies and techniques in their own writing;
•  create and sustain arguments based on readings, research, 

and/or personal experience;
•  demonstrate understanding and mastery of standard written  

English as well as stylistic maturity in their own writings;
•  write for a variety of purposes;
•  produce expository, analytical, and argumentative 

compositions  that introduce a complex central idea and 
develop it with appropriate evidence drawn from primary and/
or secondary source material, cogent explanations, and clear 
transitions;

•  demonstrate an understanding of the conventions of citing 
primary and secondary source material;

•  move eff ectively through the stages of the writing process, with 
careful attention to inquiry and research, draft ing, revising, 
editing, and review;

•  write thoughtfully about their own process of composition;
•  revise a work to make it suitable for a diff erent audience;
•  analyze image as text; and
•  evaluate and incorporate reference documents into researched 

papers.

Beginning in fall 2006, AP English teachers and principals 
of schools where AP English is taught must certify that their 
2007-08 courses follow all the requirements stipulated by 
the Development Committees in order to ensure that the AP 
course refl ects college-level standards. By completing this AP 
Course Audit, high schools will receive individual licenses 
to label their English courses “AP.” In fall 2007, colleges and 
universities will receive a list of all high schools authorized to 
use the “AP” designation for their English courses.

AP English Literature and Composition

Th e course includes intensive study of representative works of 
English writing from various genres and periods from the sixteenth 
to the twentieth century, concentrating on works of recognized 
literary merit.  AP students are encouraged to read deliberately 
and thoroughly, taking time to understand a work’s complexity, to 
absorb its richness of meaning, and to analyze how that meaning is 
embodied in literary form. Alongside this consideration of a work’s 
literary artistry, students take into account the social and historical 
values it refl ects and embodies. Careful attention to both textual 
details and historical context provides a foundation for interpre-
tation, whatever critical perspectives are brought to bear on the 
literary works studied. Th e approach to analyzing and interpret-
ing these works involves students in learning how to make careful 
observations of textual details, establish connections among their 
observations, and draw from those connections a series of infer-
ences leading to an interpretive conclusion about the work’s mean-
ing and value.

Writing is an integral part of the AP English Literature and 
Composition course. Assignments focus on the critical analysis of 
literature and include expository, analytical, and argumentative 
essays. Th e goal of the writing assignments is to increase students’ 
ability to explain clearly, cogently, even elegantly, what they under-
stand about literary works and why they interpret them as they do.  
To that end, writing instruction includes attention to developing 
and organizing ideas in a clear, coherent, and persuasive language. 
It includes study of the elements of style. And it attends to matters 
of precision and correctness as necessary. Th roughout the course, 
emphasis is placed on helping students develop stylistic maturity.  
Since reading and writing stimulate and support one another, they 
are taught together in order to underscore both their common and 
their distinctive elements.
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The AP English Exams 
Each AP English Exam consists of a multiple-choice and a free-
response section. Th e time allotted for the multiple-choice ques-
tions is 60 minutes and accounts for 45 percent of the total grade. 
Students are given 120 minutes to respond to the free-response 
questions, which are weighted at 55 percent of the total grade.  
Th e multiple-choice section of the AP English Language and 
Composition Exam tests the student’s skills in analyzing the rheto-
ric of prose passages; while the multiple-choice section of the AP 
English Literature and Composition Exam tests the student’s critical 
reading of selected poems and excerpts from works of fi ction.  Th e 
free-response section of the AP English Language and Composition 
Exam includes several essays in which the student demonstrates his 
or her skill in composition in various rhetorical modes.  Th e essays 
on the AP English Literature and Composition Exam evaluate the 
student’s ability to read and interpret literature and to use other 
forms of discourse eff ectively.  

AP English free-response questions from recent exam 
years are listed below.

Question 1 (English Language and Composition)

In 1962, the noted biologist Rachel Carson published Silent Spring, a 
book that helped to transform American attitudes toward the envi-
ronment. Carefully read the following passage from Silent Spring. 
Th en write an essay in which you defi ne the central argument of 
the passage and analyze the rhetorical strategies that Carson uses 
to construct her argument.

Line 
5 

10 

15 

20 

25 

30 

35 

As the habit of killing grows —the resort to 
“eradicating” any creature that may annoy or 
inconvenience us— birds are more and more fi nding 
themselves a direct target of poisons rather than an 
incidental one. Th ere is a growing trend toward aerial 
applications of such deadly poisons as parathion to 
“control” concentrations of birds distasteful to 
farmers. Th e Fish and Wildlife Service has found it 
necessary to express serious concern over this trend, 
pointing out that “parathion treated areas constitute a 
potential hazard to humans, domestic animals, and 
wildlife.” In southern Indiana, for example, a group of 
farmers went together in the summer of 1959 to 
engage a spray plane to treat an area of river 
bottomland with parathion. Th e area was a favored 
roosting site for thousands of blackbirds that were 
feeding in nearby cornfi elds. Th e problem could have 
been solved easily by a slight change in agricultural 
practice— a shift  to a variety of corn with deep-set 
ears not accessible to the birds—but the farmers had 
been persuaded of the merits of killing by poison, and 
so they sent in the planes on their mission of death. 
Th e results probably gratifi ed the farmers, for the 
casualty list included some 65,000 red-winged 
blackbirds and starlings. What other wildlife deaths 
may have gone unnoticed and unrecorded is not 
known. Parathion is not a specifi c for blackbirds: it is 
a universal killer. But such rabbits or raccoons or 
opossums as may have roamed those bottomlands and 
perhaps never visited the farmers’ cornfi elds were 
doomed by a judge and jury who neither knew of their 
existence nor cared. 
     And what of human beings? In California orchards 
sprayed with this same parathion, workers handling 
foliage that had been treated a month earlier collapsed 

40 

45 

50 

55
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65 

and went into shock, and escaped death only through 
skilled medical attention. Does Indiana still raise any 
boys who roam through woods or fi elds and might even 
explore the margins of a river? If so, who guarded
the poisoned area to keep out any who might wander in, 
in misguided search for unspoiled nature? Who kept 
vigilant watch to tell the innocent stroller that the 
fi elds he was about to enter were deadly— all their 
vegetation coated with a lethal fi lm? Yet at so fearful 
a risk the farmers, with none to hinder them, waged 
their needless war on blackbirds. 
     In each of these situations, one turns away to ponder 
the question: Who has made the decision that sets in 
motion these chains of poisonings, this ever-widening 
wave of death that spreads out, like ripples when a 
pebble is dropped into a still pond? Who has placed 
in one pan of the scales the leaves that might have 
been eaten by the beetles and in the other the pitiful 
heaps of many-hued feathers, the lifeless remains of 
the birds that fell before the unselective bludgeon of 
insecticidal poisons? Who has decided—who has the 
right to decide—for the countless legions of people 
who were not consulted that the supreme value is a 
world without insects, even though it be also a sterile 
world ungraced by the curving wing of a bird in fl ight? 
Th e decision is that of the authoritarian temporarily 
entrusted with power; he has made it during a moment 
of inattention by millions to whom beauty and the 
ordered world of nature still have a meaning that is 
deep and imperative. 

Question 2 (English Language and Composition)

Contemporary life is marked by controversy. Choose a controversial 
local, national, or global issue with which you are familiar. Th en, 
using appropriate evidence, write an essay that carefully considers 
the opposing positions on this controversy and proposes a solution 
or compromise.

Question 3 (English Language and Composition)

In his Second Inaugural Address, given one month before the end of 
the Civil War, United States President Abraham Lincoln surprised 
his audience—which expected a lengthy speech on politics, slavery, 
and states’ rights—with a short speech in which he contemplated 
the eff ects of the Civil War and off ered his vision for the future 
of the nation. Read the address carefully. Th en write an essay in 
which you analyze the rhetorical strategies President Lincoln used 
to achieve his purpose. Support your analysis with specifi c refer-
ences to the text.

Line 
5 

10 

15

   At this second appearing to take the oath of the 
Presidential offi  ce there is less occasion for an 
extended address than there was at the fi rst. Th en, 
a statement somewhat in detail of a course to be 
pursued seemed fi tting and proper. Now, at the 
expiration of four years, during which public 
declarations have been constantly called forth on 
every point and phase of the great contest which 
still absorbs the attention and engrosses the energies 
of the nation, little that is new would be presented. 
Th e progress of our arms, upon which all else 
chiefl y depends, is as well known to the public as 
to myself, and it is, I trust, reasonably satisfactory 
and encouraging to all. With high hope for the 
future, no prediction in regard to it is ventured. 
On the occasion corresponding to this, four 
years ago all thoughts were anxiously directed to 
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an impending civil war. All dreaded it, all sought 
to avert it. While the inaugural address was being 
delivered from this place, devoted altogether to 
saving the Union without war, insurgent agents 
were in the city seeking to destroy it without war, 
seeking to dissolve the Union and divide eff ects 
by negotiation. Both parties deprecated war, but one 
of them would make war rather than let the nation 
survive, and the other would accept war rather than 
let it perish, and the war came. 
     One-eighth of the whole population were colored 
slaves, not distributed generally over the Union, but 
localized in the southern part of it. Th ese slaves 
constituted a peculiar and powerful interest. All knew 
that this interest was somehow the cause of the war. 
To strengthen, perpetuate, and extend this interest was
the object for which the insurgents would rend the 
Union, even by war; while the Government claimed 
no right to do more than to restrict the territorial 
enlargement of it. Neither party expected for the war 
the magnitude or the duration which it has already 
attained. Neither anticipated that the cause of the 
confl ict might cease with, or even before, the confl ict 
itself should cease. Each looked for an easier triumph, 
and a result less fundamental and astounding. Both 
read the same Bible and pray to the same God, and 
each invoked His aid against the other. It may seem 
strange that any men should dare to ask a just God’s 
assistance in wringing their bread from the sweat of 
other men’s faces, but let us judge not, that we be not 
judged. Th e prayers of both could not be answered. 
Th at of neither has been answered fully. Th e Almighty
has His own purposes. “Woe unto the world because
of off enses; for it must needs be that off enses come, 
but woe to that man by whom the off ense cometh.” 
If we shall suppose that American slavery is one of 
those off enses which, in the providence of God, must 
needs come, but which, having continued through His 
appointed time, He now wills to remove, and that He 
gives to both North and South this terrible war as the 
woe due to those by whom the off ense came, shall
we discern therein any departure from those divine 
attributes which the believers in a living God always 
ascribe to Him? Fondly do we hope, fervently do we 
pray, that this mighty scourge of war may speedily 
pass away. Yet, if God wills that it continue until all 
the wealth piled by the bondsman’s two hundred and 
fi ft y years of unrequited toil shall be sunk, and until 
every drop of blood drawn with the lash shall be paid
by another drawn with the sword, as was said three
thousand years ago, so still it must be said “the 
judgments of the Lord are true and righteous altogether.”
     With malice toward none, with charity for all, with 
fi rmness in the right as God gives us to see the right, 
let us strive on to fi nish the work we are in, to bind up 
the nation’s wounds, to care for him who shall have 
borne the battle and for his widow and his orphan, 
to do all which may achieve and cherish a just and 
lasting peace among ourselves and with all nations.

(March 4, 1865)

Question 4 (English Language and Composition)

Carefully read the following passage from Testaments Betrayed by 
the Czech writer Milan Kundera. Th en write an essay in which you 
support, qualify, or dispute Kundera’s claim. Support your argu-
ment with appropriate evidence.

Line 
5 

10 

15 

20

25 

30 

35 

I wrote about this in Th e Unbearable Lightness of 
Being: Jan Prochazka, an important fi gure of the 
Prague Spring, came under heavy surveillance aft er 
the Russian invasion of 1968. At the time, he saw 
a good deal of another great opposition fi gure, 
Professor Vaclav Cerny, with whom he liked to 
drink and talk. All their conversations were secretly 
recorded, and I suspect the two friends knew it and 
didn’t give a damn. But one day in 1970 or 1971, 
with the intent to discredit Prochazka, the police 
began to broadcast these conversations as a radio 
serial. For the police it was an audacious, unprece-
dented act. And, surprisingly: it nearly succeeded; 
instantly Prochazka was discredited: because in 
private, a person says all sorts of things, slurs 
friends, uses coarse language, acts silly, tells dirty 
jokes, repeats himself, makes a companion laugh by 
shocking him with outrageous talk, fl oats heretical 
ideas he’d never admit in public, and so forth. Of 
course, we all act like Prochazka, in private we bad-
mouth our friends and use coarse language; that we 
act diff erent in private than in public is everyone’s 
most conspicuous experience, it is the very ground of 
the life of the individual; curiously, this obvious fact 
remains unconscious, unacknowledged, forever 
obscured by lyrical dreams of the transparent glass 
house, it is rarely understood to be the value one must 
defend beyond all others. Th us only gradually did 
people realize (though their rage was all the greater) 
that the real scandal was not Prochazka’s daring talk 
but the rape of his life; they realized (as if by electric 
shock) that private and public are two essentially 
diff erent worlds and that respect for that diff erence 
is the indispensable condition, the sine qua non, for 
a man to live free; that the curtain separating these 
two worlds is not to be tampered with, and that 
curtain-rippers are criminals. 

(1995)

Question 5 (English Language and Composition)

Th e passage below is from “Training for Statesmanship” (1953), an 
article written by George F. Kennan, one of the principal architects 
of United States foreign policy during the period following the end 
of the Second World War. Read the passage carefully and select 
what you believe is Kennan’s most compelling observation. Th en 
write an essay in which you consider the extent to which that obser-
vation holds true for the United States or for any other country. 
Support your argument with appropriate evidence.

     In our country, the element of power is peculiarly 
diff used. It is not concentrated, as it is in other 
countries, in what we might call the “pure form” of a 

Line national uniformed police establishment functioning 
5 as the vehicle of a central political will. Power with us

does exist to some extent in courts of law and in 
police establishments, but it also exists in many other 
American institutions. It exists in our economic 
system, though not nearly to the degree the Marxists 

10 claim. Sometimes, unfortunately, it exists in irregular 
forces—in underworld groups, criminal gangs, or 
informal associations of a vigilante nature—capable
of terrorizing their fellow citizens in one degree or 
another. Above all, it exists in the delicate 

15 compulsions of our social life, the force of community 
opinion within our country—in the respect we have 
for the good opinion of our neighbors. For reasons 
highly complex, we Americans place upon ourselves 
quite extraordinary obligations of conformity to the 
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20 group in utterance and behavior, and this feature of 
our national life seems to be growing rather than 
declining. All these things can bring us to put 
restraints upon ourselves which in other parts of the 
world would be imposed upon people only by the 

25 straightforward exercise of the central police 
authority. 

Question 6 (English Literature and Composition)

Read the following poem carefully. Th en, in a well-organized essay, 
analyze how the speaker uses the varied imagery of the poem to 
reveal his attitude toward the nature of love.

Th e Broken Heart

He is stark mad, who ever says,
 Th at he hath been in love an hour,
Yet not that love so soon decays,

Line  But that it can ten in less space devour;
 5  Who will believe me, if I swear

Th at I have had the plague a year?
 Who would not laugh at me, if I should say,
 I saw a fl ask of powder burn a day?
Ah, what a trifl e is a heart,

 10   If once into love’s hands it come!
All other griefs allow a part
 To other griefs, and ask themselves but some;
Th ey come to us, but us Love draws,
He swallows us, and never chaws:1

 15   By him, as by chain’d shot,2 whole ranks do die,
 He is the tyrant pike, our hearts the fry.3

If ’twere not so, what did become
 Of my heart, when I fi rst saw thee?
I brought a heart into the room,

 20   But from the room, I carried none with me:
If it had gone to thee, I know
Mine would have taught thine heart to show
 More pity unto me: but Love, alas,
 At one fi rst blow did shiver it as glass.

 25  Yet nothing can to nothing fall,
 Nor any place be empty quite,
Th erefore I think my breast hath all
 Th ose pieces still, though they be not unite;
And now as broken glasses4 show

 30  A hundred lesser faces, so
 My rags of heart can like, wish, and adore,
 But aft er one such love, can love no more.

—John Donne
 1chews
2cannon balls chained together
3small fi sh that the pike devours
4mirrors

Question 7 (English Literature and Composition)

Th e following passage comes from the opening of “Th e Pupil” 
(1891), a story by Henry James. Read the passage carefully. Th en 
write an essay in which you analyze the author’s depiction of the 
three characters and the relationships among them. Pay particular 
attention to tone and point of view.

 Th e poor young man hesitated and procrastinated:  
  it cost him such an eff ort to broach the subject of  
  terms, to speak of money to a person who spoke only  

Line   of feelings and, as it were, of the aristocracy. Yet he  
 5   was unwilling to take leave, treating his engagement  
  as settled, without some more conventional glance in  
  that direction than he could fi nd an opening for in the  
  manner of the large, aff able lady who sat there  
  drawing a pair of soiled gants de Suède* through a  
 10   fat, jewelled hand and, at once pressing and gliding,  
  repeated over and over everything but the thing he  
  would have liked to hear. He would have liked to hear  
  the fi gure of his salary; but just as he was nervously  
  about to sound that note the little boy came back— the  
 15   little boy Mrs. Moreen had sent out of the room to  

 fetch her fan. He came back without the fan, only  
  with the casual observation that he couldn’t fi nd it. As  
  he dropped this cynical confession he looked straight  
  and hard at the candidate for the honour of taking his  
 20   education in hand. Th is personage refl ected, some- 
  what grimly, that the fi rst thing he should have to  
  teach his little charge would be to appear to address  
  himself to his mother when he spoke to her—  
  especially not to make her such an improper answer  
 25   as that.  
       When Mrs. Moreen bethought herself of this  
  pretext for getting rid of their companion, Pemberton  
  supposed it was precisely to approach the delicate  
  subject of his remuneration. But it had been only to  
 30   say some things about her son which it was better that  

 a boy of eleven shouldn’t catch. Th ey were  
  extravagantly to his advantage, save when she  
  lowered her voice to sigh, tapping her left  side  
  familiarly: “And all over-clouded by this, you  
 35   know—all at the mercy of a weakness—!”  
  Pemberton gathered that the weakness was in the  
  region of the heart. He had known the poor child was  
  not robust: this was the basis on which he had been  
  invited to treat, through an English lady, an Oxford  
 40   acquaintance, then at Nice, who happened to know  
  both his needs and those of the amiable American  
  family looking out for something really superior in  
  the way of a resident tutor.  
       Th e young man’s impression of his prospective  
 45   pupil, who had fi rst come into the room, as if to see  
  for himself, as soon as Pemberton was admitted, was  
  not quite the soft  solicitation the visitor had taken for  
  granted. Morgan Moreen was, somehow, sickly  
  without being delicate, and that he looked intelligent  
 50   (it is true Pemberton wouldn’t have enjoyed his being  
  stupid), only added to the suggestion that, as with his  
  big mouth and big ears he really couldn’t be called  
  pretty, he might be unpleasant. Pemberton was  
  modest—he was even timid; and the chance that his  
 55   small scholar might prove cleverer than himself had  
  quite fi gured, to his nervousness, among the dangers  
  of an untried experiment. He refl ected, however, that  
  these were risks one had to run when one accepted a  
  position, as it was called, in a private family; when as  
 60   yet one’s University honours had, pecuniarily  
  speaking, remained barren. At any rate, when Mrs.  
  Moreen got up as if to intimate that, since it was  
  understood he would enter upon his duties within the  
  week she would let him off  now, he succeeded, in  
 65   spite of the presence of the child, in squeezing out a  
  phrase about the rate of payment. It was not the fault  
  of the conscious smile which seemed a reference to  
  the lady’s expensive identity, if the allusion did not  
  sound rather vulgar. Th is was exactly because she  
 70   became still more gracious to reply: “Oh, I can assure  
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  you that all that will be quite regular.”  
       Pemberton only wondered, while he took up his  
  hat, what “all that” was to amount to—people had  
  such diff erent ideas. Mrs. Moreen’s words, however,  
  75  seemed to commit the family to a pledge defi nite  
  enough to elicit from the child a strange little  
  comment, in the shape of the mocking, foreign  
  ejaculation, “Oh, là-là!”  

  *suede gloves  

Question 8 (English Literature and Composition)

Critic Roland Barthes has said, “Literature is the question minus the answer.” Choose 
a novel or play and, considering Barthes’ observation, write an essay in which you 
analyze a central question the work raises and the extent to which it off ers any answers. 
Explain how the author’s treatment of this question aff ects your understanding of the 
work as a whole. Avoid mere plot summary. You may select a work from the list below 
or another novel or play of comparable literary merit.

Alias Grace 
All the King’s Men 
Candide 
Crime and Punishment 
Death of a Salesman 
Doctor Faustus 
Don Quixote 
A Gesture Life 
Ghosts 
Great Expectations 
Th e Great Gatsby 
Gulliver’s Travels 
Heart of Darkness 
Invisible Man 
Joe Turner’s Come and Gone 
King Lear 
Major Barbara 

Middlemarch 
Moby-Dick 
Obasan 
Oedipus Rex 
Orlando 
A Portrait of the Artist as a Young Man 
Rosencrantz and Guildenstern Are Dead 
Th e Scarlet Letter 
Sister Carrie 
Th e Sound and the Fury
Sula 
Th e Sun Also Rises 
Th eir Eyes Were Watching God 
Th e Th ings Th ey Carried 
Th e Turn of the Screw 
Who’s Afraid of Virginia Woolf 

Question 9 (English Literature and Composition)

In Kate Chopin’s Th e Awakening (1899), protagonist Edna Pontellier is said to possess 
“that outward existence which conforms, the inward life which questions.” In a novel 
or play that you have studied, identify a character who conforms outwardly while 
questioning inwardly. Th en write an essay in which you analyze how this tension  
between outward conformity and inward questioning contributes to the meaning of 
the work. Avoid mere plot summary. 

You may select a work from the list below or another appropriate novel or play of 
comparable literary merit. 

Adventures of Huckleberry Finn King Lear
Th e Age of Innocence Madame Bovary
Th e American Middlemarch
As You Like It Mrs. Dalloway
Th e Autobiography of an Ex-Colored Man 1984
Billy Budd Obasan
Bless Me, Ultima One Day in the Life of Ivan Denisovich
Brave New World Persuasion
Catch-22 A Portrait of the Artist as a Young Man
Th e Color Purple Th e Portrait of a Lady
Th e Crucible Rosencrantz and Guildenstern Are Dead
Death of a Salesman Th e Scarlet Letter
A Doll’s House Surfacing
Ethan Frome Th e Sun Also Rises
A Gesture Life Th eir Eyes Were Watching God
Go Tell It On the Mountain Typical American
Invisible Man

050081624



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 144
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.00000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 144
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.00000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 450
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.00000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000500044004600206587686353ef901a8fc7684c976262535370673a548c002000700072006f006f00660065007200208fdb884c9ad88d2891cf62535370300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef653ef5728684c9762537088686a5f548c002000700072006f006f00660065007200204e0a73725f979ad854c18cea7684521753706548679c300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ENU (Use these settings to create Adobe PDF documents for quality printing on desktop printers and proofers.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020b370c2a4d06cd0d10020d504b9b0d1300020bc0f0020ad50c815ae30c5d0c11c0020ace0d488c9c8b85c0020c778c1c4d560002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken voor kwaliteitsafdrukken op desktopprinters en proofers. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /NoConversion
      /DestinationProfileName ()
      /DestinationProfileSelector /NA
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PageMarksFile /RomanDefault
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


