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AP® ENGLISH LANGUAGE AND COMPOSITION
2006 SCORING COMMENTARY (Form B)

Question 1

Sample: 1A
Score: 8

This 8 essay has a forceful, articulate introduction that promises an effective essay. It certainly delivers on
that promise. In fully developed, well-reasoned paragraphs, the student presents a strong case in favor of
compulsory voting. The essay moves carefully through history, intelligently discussing the American and
French Revolutions and ending with a view of democracies across today’s world. Though the essay
demonstrates the work of a student with a great deal of control of evidence and language, the evidence it
presents is not as sophisticated as one might expect in a 9 essay, nor is the vocabulary it uses as
impressive as that usually found in 9 essays.

Sample: 1B
Score: 6

This essay’s somewhat formulaic introduction ends with promising insight which the student develops
thoughtfully and reasonably in the body of the essay. The essay is adequate because the student is able to
demonstrate an understanding of the concept of free will in the first body paragraph, examine the 2004
general election through the lens of free will in the second body paragraph, and, in what appear to be two
concluding paragraphs, offer a sensible analysis of the situation. The language is appropriate, though not
necessarily engaging, throughout.

Sample: 1C
Score: 4

This student clearly understands the need to set up and develop an argument for or against compulsory
voting. Though its first four sentences stumble inelegantly, the introduction ends with relative strength
and sets up what could easily become an upper-half essay. Unfortunately, the body of the essay does not
deliver on the promise of the introduction. The second paragraph is, in essence, a second introduction; it
does not offer any evidence in support of the student'’s claim. The “Ancient Greeks” paragraph (paragraph
three) does not work to advance the argument, either; nothing in the paragraph concretely demonstrates
valid reasons for rejecting compulsory voting. The “French Revolution” paragraph (paragraph four), mired
in its own inaccuracy, provides even less credible evidence than the previous paragraph. The concluding
paragraph is relatively strong. Though the student understands the concepts of organization and
argument, this essay lacks the effective use and analysis of evidence necessary to make this an upper-half
essay.
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